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ABST ACT
Rationale

Education is constantly being challenged through internal and
external forces. During this past decade education has experienced
massive school consolidation, militancy from within teachers' groups,
and new cducational programs financed through federal legislation,
aéd federal revenue sharing programs. These are representative of -
only some of the changes affecting education. The teacher's role,
in response to all these rapidly occurring changes, has been one of
confusion, anxiety, and possible loss_of identification with their
pcer group. Hence, professional teacher organizations, which in the
past have been credited for meeting the professional needs necessary
to function within the school organization, have begun to drift in
the turmoil of change.

The vocational educator represents a unique type of professional
educator. Vocational educators are found in comprehensive secondary
schools, area vocational schools, community junior colleges, private
junior colleges, proprietary schools, apprenticeship programs, in
senior colleges and universities and various types of manpower
endeavors. Therefore, the vocational educator certainly can be
included in the group of professional educators that may be exper-
iencing a "split personality." There appears to be a need Lo identify
and examine vocational educators as a unfquc group within the teaching
profession to determine their perceptions of what a professional
vocational organization should provide for them. The American

Vocational Association is the largest professional organization that

E0n9
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serves cach vocational cateqory and for Lhls reason, the sample for

this study will be taken from its membership rolls,
Procedure

The primary purpose of this study will be to devise a means
of obtaining and analyzing from members of the American Vocational
Association regarding its function as an effective vocational
association. An instrument was devised, in the form of a question=-
naire, that solicited opinions in the following areas: (1) collec-
tive bargaining, (2) state legislation, (3) national legislation,
(4) communication with members, (5) intradisciplinary affiliations,
(6) accreditation, and (7) certification. In addition, demographic
data was collected as it related to membership in the American
Vocational Association. Once the data was collected, a statistical
application was employed for purposes of effective and efficient
analysis. In essence, congruencies as well as discrepancies were
reported as members perceived what they believed the AVA should be
doing as a professional organization and what the AVA currently had
as its goals and objectives as expressed through the articles of

agreement.
Sample

The population for the study consisted of vocational educators
throughout the country who belong to the AVA. Since there were
distinct subgroups or strata that probably would affect the variables,

stratificd sampling was utilized. The subgroups that exist within™ °

P10




thd” AVA are represented by the Following divisional grouping:
agriculture, business and office, distributive, guidance, health
occupations, home economics, industrial arts, technical, trade

and industrial, manpower, research, instructional materials, related
subjects, personnel development, administration, others. The sample
was taken from the 1974-75 AVA membership rolls. The sampling was
proportionately representative to the subgroups which comprised the

total population of the AVA. The total sample size was 687. 7

Resul ts

Conclusions and results will be reported to the American
Vocational Association who have cooperated extensively in this )
research report. Hopefully, this study will contribute to the growth
of professionalism within the discipline of vocational education and
provide a model for organizations to pursue additional knowledge
regarding its function as it relates to the membership. Meaningful
results obtained from this type of study could encourage a vocational
association to investigate such professional aspects as role and
leadership models within professional organizations. _In essence,
this study assumes that behavior is more pliable than belief.

Belief can be expressed but behavior is a measurable experience.
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ORIGIN OF STUDY
Introduction

Education is constantly being challenged through internal and
external forces. Education, during this past decade, has experienced
massive school consolidations, militancy from within teachers' groups,
new cducational programs financed by federal legislation and federal
revenue sharing programs which comprise only a small percentage of
the stated changes. The teacher's role, in response to all these
rapidly occurring changes, has been one of confusion, anxiety, and
possible loss of iAentification with his peer group.

Professional tcacher organizations, which in the past have been
credited for meeting the professional needs necessary to function
within the school organization, have begun to drift in the turmoil of
change. Clark (1963) expressed this concern by stating:

As work beccomes professionalized-~specialized around

esoteric knowledge and technique--the organization of

work must crcate r om for expert judgment, and autonomy

of decision-making and practice becomes a hallmark of

the advanced profession (p. 43).

Research in the past concerning professional organizations was
conducted with reference to the autonomy of the individual in relat}on-
ship to the acquisition of knowledge. Goode (1961) believed that two
components were necessary in order to identify a profession: (1) the

acquisition of skills that require prolonged and intellectual

training, and (2) the establishment of a monopoly of this knowledge

o012




whith serves as a nucleus for a pmrofessional organization. Whether
this kind of professionel criteria is still a priority factor in
relation to all the internal and external changes that have recently
taken place in education can be questioned. Hence, it becomes
important to explore concepts that may be contributing to philo-

sophical changes within professional organizations.
Bureaucratization

Urbanization and consolidation have greatly encouraged massive
organizational changes. During the past ten years educators have
witnessed the establishment of a more highly structured bureaucratic
educational system. The initiation of the intermediate units in the
State of Pennsylvania (Pennsylvania School Code, Section 31.05) is
an example of an attempt by the state to develop a more sophisticated
organizational unit for working with local school districts. These
organizations have, in turn, influenced professional educators.
During this decade, teaching has been caught in a fury of change from
the past to the future. Bureaucratization and militancy involving
such activities as contract negotiations and strikes have appeared to
highlight the sixties. Corwin (1970) expressed it in the following
manner:

Like many occupations of its kind trying to make an

uneasy transition between past and future, teaching

has developed a 'split personality' as it attempts

Lo accommodate simul taneously to the demand of

bureaucratization and professionalization (p. 44).

The bureaucracy in which teachers function represents the form

or structure utilized to accomplish the task of administration. ..

k013
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There appears Lo be varying deqgr«es of burcaucratic structures that

affect the educational outcomes which can be employed by adminis-
trators. However, regardless of the degrce of bureaucratic structure,
Dimock and Hyde (1961) consider professionalization in addition to
administrative authority as a major component in the formal organization
of a bureaucratic structure. That is, although form and structure
affect the individual within, the degree of professionalization among
the administrators and staff contributes greatly to the educational
outcomes. Hence, degree of professionalization can be considered to

be a measurable component within a bureaucratic structure.

Researchers have explored numerous methods in attempting to
investigate bureaucratic structure. Punch (1969) recommends a
dimensional approach to researching organizational structure. The
dimensional approach assumes that many continuous variables exist
within an organization, such as professionalism, and can affect the
operation of the organization. Organizational variables which can be
identified as continuous data should be researched in isolation of the
total organization according to Punch (1969).

When actual bureaucratization is under scrutiny the

most 'objective' assessment would probably be

independent observation by researchers (p. 46).

It does appear possible when attempting to study an organizatign,
to isolate certain components which have been identified as essential

and continuous variables, and which might effect the operation of an

organization. Hence, the isolated variables that have been identified

as critical issues to a professional organization as determined by a

panel of judges from the American Vocational Association are:




(1f collective bargaining, (2) srate legislation, (3) federal
legislation, (4) communication with members, (5) intradisciplinary
) affiliations, (6) accreditation, (7) certification, and (8) policy

components.

Items and scales which meet certain tests permit

inferences about defacto bureaucratization while

manifestly dealing only with individuals'

perceptions, since perception is a function of

both perceiver and perceived situation (Punch,

1969, pp. 46-47).
Therefore, while isolating identifiable variables of an organizatlion,
it becomes possible to study the perceptions of the membership
regarding professionally oriented variables. The perception of the

membership toward these varlables could be the result of membership -

role con.:pt.
Role Concept

In the everyday activities that teachers encounter, they are met
with rules, regulations and organizational procedures established by
the burcaucracy. This, in turn, leads to a more employee oriented
individual as opposed to the professionally oriented individual that
Corwin (1970) believed exists within the educational discipline.
According to Corwin (1970) this "split personality' alluded to earlier,
refers to bureaucratic oriented individuals as opposed to profes-
sionally oriented persons. The bureaucratic oriented individual caﬁ
or is controlled by a great de?l of standardlzation, oriented toward

- %
centralized decision-making process, and will place a great deal of

value on task oriented types of activities. The professionally oricnted

individual, on the other hand, wlll seck expression, exhibit

Q s ) 015




indlviduatism, and desire a part in the decision-making process.

Corwin (1970) belleved that subgioups exist within the educational
profession and these groups can be measured as to their per;énal
orientation within the educational system. Therefore, educators may
represent various dichotomous roles regarding their work environment
(Bloom, Gillie, Leslie, 197k). As an individual enters the adult
work force in the teaching profession, this personal orientation could
be influenced by the bureaucratic system encountered which would
affect the perception of his role in the educational setting (Bloom,
et al., 1974).

In the past, the professionally oriented educator appeared to
represent a unique social group more concerned with role concept
relative to the dissemination of knowledge and skills to students
(Goode, 1961). One might assume that during the past decade teachers'
needs have been oriented to various social groups which may have, in
turn, altered the concept of the overall professional role in education.
Getzels and Guba (1957) implied that two major classes exist within a
social system: (1) institutions, and (2) individuals that function in
the social system. A bureaucracy or institution is comprised of
expectations from individuals or roles that individuals play which
affect the organization.

Social behavior may be apprehended as a function of

the following major elements: institution, role, and
expectation, which together constitute the nomothetic,

or normative, dimension of activity in a social system;
and individuals, personality, and neced~disposition,
which together constitute the idiographic, or personal
dimension of activity In a social system (Getzels and

‘Guba, 1957, p. 42i).
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Professional organizations rtLempt to mect important professional
needs of educators. An example of this would be the American ¢w
Vocational Association, which attempts to meet certain professional
needs of vocational educators (see Bylaw in Definition of Terms).
However, different social systems could exist within the rank; of
members who belong to professional organizations relative to such_
demographic data or roles as: (1) bureaucratic structure (type of
educational institution), (2) degree of exposure to an academic environ-
ment (level of academic education), (3) number of professional
organizations an individual belongs to, (4) the number of years employed
in education, (5) membership in union type educational organizations,
(6) years of work experience before entering education, (7) annual
salary, (8) attendance at national conventions, and (9) th; number of
state educational activities that have been attended.

Professional organizations have generally been negligent regarding
the importance of the above variables upon the professional membership.
According to such role theorists as Getzels and Guba (1957) it is
possible for conflict to develop in organizations where several sub-
groups exist. Hence, conflict may exist because of roles or incon-
gruencies between the organizational expectations of the social groups
within thékstructure and the actual objectives of a professional
association,

The variable belongingness represents Lhe anticlpation,

on the part of the role incumbent, that he will be able

to achicve satisfaction within the institutional frame-

work, since it appears Lo him that mecting institutional

expectations will also permit him to serve personal
needs (Getzels and Guba, 1957, p. 439).

L0177




Limbted contribution by the membershilp to a profesaionnd
association could exist if therc is not an agreement with the goals
and objectives of the organlzatioﬁ.

The vocational educator represents a unique type of professional
educator: 'Vocational educators are found in comprehensive secondary
échogls, area vocational schools, community junior colleges, propri-
etary schools, apprenticeship programs, in senior colleges and
universities and various types of manpower cndeavors (Gillie, 1973).
Therefore, the vocational educator certainly can be included in the
group of professional educators that may be experiencing a "'split
personality.'" Vocational educators may be involved in role conflict .
demands made by the bureaucratic structures as opposed to the
professional goals of an association. It is possible in the light of
all the changes which have occurred in education that professional
associations have not kept pace with these changes.

Vocational educators are an extraordinary group within the
educational discipline which may cpntain subgroups as previously
described. Since the American Vocational Association is the largest
professional group that represents vocational educators only, it has
been selected as the professional educational organization under
study. Hence, the individuals included in this study are vocational
educators who are members of the American Vocational Association.

Vocational education has also been an cducational discipline
that has experienced a plethora of change. Federal legislation, most
recently the Comprehensive Employment and Training Act of 1973

(PL 93-203), along with more emphasis on post high school vocational

1R
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trSining (Pl 90-576) indicates the multi-roles vocational cducators
have encountered during the seventies., This study assumes that:

(1) identifiable variables.relating to professional organizations
exist and can be measured, (2) significant relationships exist between
the vocational educators perception of these variables and their
educational roles, and (3) the more significant the relationship
between the variables* and the educational roles** of the members the

higher degree of role conflict.
Summary

If role conflict does occur within the American Vocational
Association in terms of the isolated variables and educational roles,
then it would be reasonable to assume that subgroups exist. Should
the investigation reveal that the respondent's perception of what are
the most desirable goals of a professional organization and the actual
goals are not in agreement, then it would be appropriate to suggest
approaches to reduce the disagreement. Recommendations toward this

end are offered in & later section.,

“Variables are: collective bargaining, state legislation,
federal legislation, communication with members, intradisciplinary
affiliations, accreditation, certification and current policy
components fields.

““Roles include: type of burcaucratic structure, level of
academic cducation, number of professional organizations an individual
belongs to, the number of years employed in education, membership in
union type educational organizations, years of work experiences before
cntcring education, annual salary, attendance at nalional conventions
since 1970, and the number of state educational activities that have
been attended. .




Statement of the Probtem

The purpose of this study was to examine selected perceptions
and attitudes of randomly identified AVA members with regard to some
of the goals and objectives of this organization (see Bylaws in.
Definition of Terms). The sample was assessed regarding the relation-
ship between isolated variables (collective bargaining, state
legislation, federal legislation, comunication with members, intra-
disciplinary affiliation, accreditation, certification and policy
components) and certain demographic data (type of bureaucratic
structure, level of academic education, number of professional organi-
zations an individual belongs to, the number of years employed in
education, membership in union type educational organizations, number
of work experiences before entering education, annual salary,
attendance at national conventions since 1970, and the number of state
educational activities that have been attended). Congruencies as well
as discrepancies have been determined through statistical analysis.
Specifically, the questions investigated in this study were:
1. What is the relationship between age and membership
perceptions regarding the following variables:
collective bargaining, state legislation, federal
legislation, communication with members, intra-
disciplinary affiliations, accreditation, certifi-
cation, and policy components?
2. What is the relationship between the level of
achdemic education of the membership and the Tollowing
variables: collective bargaining, state legislation,
federal legislation, communication with members,

intradisciplinary affiliations, accreditation,
certification, and policy components?




1)

What is the relationship between the number of
professlonal organlzatlms In which current membership
is held and membershlp perceptions regarding the
following variables: collective bargaining, state
legislation, federal legislation, communication with
members, intradisciplinary affiliations, accreditation,
certification, and policy components?

What is the relationship between years employed In
vocational education and the perceptions of the
membership regarding the following variables:

collective bargaining, state legislation, federal
legislation, communication with members, intra-
disciplinary affiliations, accreditation, certification,
and policy components?

What is the relationship between the years of non-
cducational work experience.and perceptions of the
membership regarding the following variables:

collective bargaining, state legislation, federal
legislation, communication with members, intradisciplinary
affiliation, accreditation, certification, and policy
components?

What is the relationship betwecen annual salary and
membership perceptions regarding the following variables:
collective bargaining, state legislation, federal
legislation, communication with members, intradisciplinary
affiliations, accreditation, certification, and policy
components?

What is the relationship between frequency of

attendance at an AVA national convention since 1970 and
the perceptions of the membership regarding the following
variables: collective bargaining, state legislation,
federal legislation, communication with members, intra-
disciplinary affiliations, accreditation, certification,
and policy components?

What is the relationship between the number of state
activities attended annually and the perceptions of

the membership regarding the following variables:
collective bargaining, state legislation, federal
legislation, communication with members, intradisciplinary
alfiliations, accreditation, certification, and policy
components?
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Do ithere a gignificant Yifleronce among colleetive
bargaining, state legislation, federal legislation,
conmunication with members, intradisciplinary
affiliations, accreditation, certification, and policy
components within different types of educational
structures?

10.  Which of the educational structures (state or regional
department of education, comprehensive high school,
area vocational school, community junior college,
senior college or universities, proprietary schootl,
private trade school and others) displays the greatest
affiliation with educational union and other union
organizations?

11. What is the percentage of response as ranked by the
membership concerning: the purpose of the AVA,
"fringe benefits,'" ways the AVA could become involved
with federal legislation, and the number of times per
year the AVA Journal should be published?

Definition of Terms

Collective Bargaining

Collective bargaining is accepted here, which refers to

. . negotiations about working conditions and terms of
employment between an employer, a group of employers or
one or more representative employers' organizations, on
the one hand, and-one or more representative workers'
organizations on the other, with a view to reaching
agreement (Collective Bargaining, 1960, p. 3).

State.and Federal Legislation

State and federal legislation refers to the degree of involvement
of a national organization such as the AVA to affect the development,

K3
passage and cnactment of vocational legislation on a state and

national level.
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American Vocational Assoclation

The American Vocational Association, as defined by the AVA
Bylaws and Articles of Incorporation Booklet (1973, Foreward) is,
. . . a federation of state vocational associations and

is a private, non-profit, professional association

devoted exclusively to the promotion and development of
. vocational, technical. and practical arts education.

AVA Bylaws and Articles of incorporation

Those articles refeired to in this study are the following as
defined by the AVA Bylaws and Articles of incorporation (p. 12):

A. To establish and maintain active national leadership
in all types of vocational and practical arts

education, including industrial arts and guidance
services.

B. To render service to state and local communities in
promoting and stabilizing vocational education,

C. To provide a national open forum for the study and

discussion of all questions involved in vocational
education.

D. To unify all the vocational education interests of
the nation through representative membership.

E. To cooperate with other nations in the further
development of vocational education, .and to welcome
international membership.

F. To encourage the further development and improvement
of all programs of education related to vocational
and practical arts education, including industrial
arts and guidance services.

G. To cmphasize and encourage the promotion, improvement

and expansion of proagrams of vocational part=time and
vocational adult education,

Communication

For the purpose of ‘this study, communication will refer to, as.
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expressed by Meir (1965, p. 8) a~ M. ., . a cooperative aAttempt on {he
part of a sender and a receiver to expand the realm of ideas,

impressions and experiences they hold in comnon."

‘Accreditation

As referred to in this study, accreditation, according to the
United States Department of Health, Education and Welfare (1959, p. 3)

+ +« . is the recognition accorded to an institution
that meets the standards or criteria established by
a compelent agency or association. Its general
purpose is to promote and insure high quality in
educational programs.

Certification

As referred to in this study, certification is defined by
Kinney (1964, p. 36) as ". . . a process of legal sanction, authorizing
the holder of a credential to perform specific services in the public

schools of the state."

intradisciplinary Fields

As referred to in this study, intradisciplinary fields are the
degree of agreement among the members to invite and encourage educators
in fields other than vocational education to join the American

Vocational Association.

Policy Components

As referred to in this study, policy components are represented
in the American Vocational Association Bylaws and Articles of
Incorporation. The AVA has previously attempted to sponsor as an

organization the following types of activities. These activities would
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Include deqgres of emphasis on: (1) teacher educatlon, (2) reaenrch,
(3) curriculum design, (h) staff development, (5) fringe benefits,
(6) dissemination of vocational information, (7) divisional grouping,

(8) affiliation with state associations, and (9) sponsoring of state

workshops.
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REVIEW OF RELATED LITERATURE

For the purpose of clarifying the concepts initiated in this
study, the review of the literature has been divided into three
identifiable categories. The following categories substantiate the
rationale used in this study:

»

1. Review of publications that identify changes in
education and the American Vocational Association.

2. Review of related literature concerning the concept
of bureaucratization.

3. Related studies relevant to role theory.

Only those portions of the publications and studies will be
reviewed which are applicable to the justification for this study.
Sources have been secured from dissertations, books, periodicals,
unpublished dissertations and journals.

Changes in Education and the American
Vocational Association

The changes that have occurred and are still happening in
education, according to Cogen (1966), are, in part, the result of
unionism and collective bargaining. An example of this is the
National Education Association's support of professional negotiations.
He belicved this type of union philosophy has affected program
development, salaries and possibly class size. Coécn (1966), as does
Corwin (1970), associated this change with a high degree of conflict

which, in turn, affects professionalism.

026




West (1966) viewed societnl or external changoes as having an
effect on internal school relationships.

We are cngaged in a social revolution called urbani-

zation which by 1970 will see three out of four

Americans living in about two hundred centers. The

forces which are causing this revolution are having,

and will continue to have, profound effect upon the

schools and school relationships (West, 1966, p. 19).

West implied that change is also happening in the community
through a rise in public employment. More individuals today are
engaged in public employment jobs, hence, new Vederal and state
policies are being developed. Teachers, as other public employees,
are beginning to desire a place in the decision-making process.
When better working conditions are achieved, better school programs
will occur.

The teachers' union is attempting to transfer

procedures developed in the industrial segment to

education, with all the trappings and precedents

which have been developed in industry since the

passage of the Wagner Act. On the other hand,

professional associations are attempting to learn

what they can from the experience in the industrial

area, -but recognizing that modification must be made

to relate the process to the public school settings

(West, 1966, p. 24).

Hence, a major problem involving teacher negotiations might be the
ability to evaluate previously used union techniques in relation to
the educational goals.

Goode (1961) expressed the changes that have occurred in the
professional segment of the industrial society. Occupations have

changed drastically during the past several decades. Far more

individuals are engaged in white collar occupations and are seeking
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professional status. Goode genciated the question, could an occupa-

tion which was not previously considered to be a profession develop

such status?

Any traits used in the definition of the term

'profession’ must be conceived as variables,
forming a continuum along which a given occupation
may move. Instead of the dichotomy of ‘professional-

non-professional' we use the variable of 'profes-

sionalism' and we may ask how far an occupation has

moved in the direction of increased or decreased

professionalism (Goode, 1961, p. 307).

He elaborated on two basic components which appeared to identify
an organization as a profession. '"These two are: (1) prolonged
specialized training in a body of abstract knowledge, and (2) a

[y

collectivity or service orientation' (Goode, 1961, p. 308).
Knowledge for the professional must represent theory. Theory,

in turn, must be applicable to the problems which confront the

professional. The professional in the field must not only recognize

that such a body of knowledge exists but must also possess a need to

continually acquire new techniques. The professional must be capable

of making final judgments concerning the validity of existing knowledge.
Goode (1961) refers to collectivity as service orientation which

means professional decisions are client-centered. The search for

truth sometimes requires material sacrifices in order to advance the

profession. '

The service orientation also means that the profession

spends both time and money in seeking superior

candidates and giving them better training, cven

though this increases competition in the ficld. Only

to the extent that the society believes the profession

is regulated by this collectivity orientation will it

grant the profession much autonomy or freedom from e
lay supervision and control (Goode, 1961, p. 308).




As professionals engage in aainful employment, they seek both

material and intrinsic rewards. It is the task of the professional
community to develop a criteria of control that in effect rewards its
members for maintaining intrinsic values.

There is no one set of rules that presently exist which account
for the rise of an occupation to a professional status (Goode, 1966).
The rise or fall of an occupation from the professional status seems
to happen spontaneously. Hence, the changing characteristics of a
profession should be embodied in the rules that govern such an
occupation.

Clark (1963) in addition to Cogen (1966); Corwin (1972); West
(1961); and Goode (1961) also viewed education as a changing force in
our society. Clark (1963) attributed the occurrence of change with
faculties in American colleges to the trend toward specialization. He
believed that man, in general, had moved from a broad base of knowledge
to more specific knowledge. The teacher of years ago transmitted
knowledge concerning a wide variety of facts. Today, the college
professor has changed from the transmitter of knowledge to the innovator
of knowledge. He is much more of a specialist. This trend can also
be observed in other professions.

In his specialism, modern academic man is a case of

professional man. We define ‘profession' to mean a

specialized competence with a high degree of

intellectual content, a specialty hecavily based on

or with knowledge (Clark, 1963, p. 42.).

In order to accomplish this task, the profession must scck

autonomy and a degree of freedom from lay control. Frequently this

autonomy can be found in the authoritarian position maintained within
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a burcaucracy. In addition, spceiallzation has, In n‘%onsn. hrcome

a form of personal authority according to Clark (1963). Personal
authority at the collegiate level includes professional responsibility
for money. That is, at one time it was only a college president who
had any degree of financial authority. These various forms of personal
authority lead to individualization of faculty members. Although
faculty members belong to a group, they also have a very distinct

individual identity.

The role of faculty authority is shifting from protecting

the rights of the entire guild, the rights of the

collective faculty, to protecting the autonomy of the

separate disciplines and the autonomy of the individual

faculty member (Clark, 1963, p. 50).

By doing this a reverse effect has occurrcd which tends to
minimize the need for a collective professional group; hence, the
rise of a new kind of professional seems to be emerging according to

Clark (1963).

The modern large faculty, therefore, combines professionalism,
federated structure, and bureaucracy--perhaps in a mixture
never before evidenced in human history (Clark, 1964, p. 5i).

The American Vocational Association

Burkett (1969) speaks of the accomplishments of the American
Vocational Association (AVA) as an organization. Special reference is
made to a particular project named "operation impact" which solicited
funds from the membership to assist the AVA in developing a report for
the National Advisory Council on Vocational Education. In addition,
the AVA used these funds to affect legislation coﬁcerning the amended
Manpower Development Train'ing Act of 1966, (PL 90-636) and add new'

field staff members to the organization. Burkett's (1969) main point
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was that the AVA, as an orqanization, had to continue to work beyond

the boundaries of vocational education.

I think one of the most important tasks we have is to

work with organizations outside the prolession who are

interested in vocational education (Burkett, 1969, p. 78).
tlence, several years ago the executive director of the AVA was
projecting and advocating the adapting of this organization to
occurring changes.

Evans (1972) stated that the prerequisites to professionalism
with regard to vocational education were:

A professional association made up of practitioners.

A definition of the profession, including a statement

of who is eligible to be considered a professional and

who is not.

A code of ethics to which the professionals are expected

to adhere, and means for judging and expelling those

who violate it most flagrantly.

Mechanism for continued professional development of the
membership.

Means for improvement of working conditions in the
profession (p. 22).

Evans (1972) attempted to equate how the AVA as a professional
organization met this criteria. He believed that the AVA has accom-
plished the ;uperficial objectives of a professional organization.

That is, they do have an executive director, they have an organizational
structure and they have a convention. However, the major problem '
relating Lo professionalism and the AVA lies with the membership. 'Of
more than 200,000 vacational educators in this country, about one-
fourth are AVA membe-s' (Evans, 1972, p. 22). Many vocational educators

join the organization every other year or do not belong to any

professional organization.
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Evans (1972) helluvuh that the AVA had been neglectful in
establishing criteria of expectations for its members. "0ddly when a
professional organization established rigorous requirements for new
memberships, the membership often rises" (Evans, 1972, p. 22). AVA
has allowed states and instltutions to establish what is a professional
through certification and accreditation. Evans (1972) further
emphasizes this point by stating:

Vocational education and the practical arts have had

neither a set of criteria for membership nor a body

to determine who may be admitted to the profession
(p. 23).

In general, Evans (1972) believed that the AVA has been an
effective organization for providing professional development and for
assisting in the improvement of working conditions. The weakest area
was in the establishment of criteria as to what is a professional and
the development of an enforceable code of ethics.

Evans (1972) concluded by recommending that the AVA: (1) establish
a more workable relationship with state and local associations,

(2) define professionalism in terms of vocational education, and

(3) establish "personalized" one-year and five-year plans designed to
develop professionalism through state and local sponsoring of
vocational education activities.

Nichols (1972) expressed that professionalism involved engaging
in activities '"beyond the call of duty.' Vocational educators who
accept this philosophy usually can be found Panicianing in
professional associations. Nichols (1972) claimed that one could

question the commitment of vocational educators relative to profes-

sionalism since the AVA is representative of only one-fourth of the
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potential membership. Nichols (1972, p. 24) stated, "Obviously there
is work to be done in advancing professionalism in vocational
education.'" This goal is attainable basically through an effective
state vocational association which represents the objectives of AVA.

Nichols (1972) stated five major goals for state associations:
(1) organization and leadership, (2) public relations, (3) profes-
sional services, (4) legislation, and (5) membership.

If state organizations gear their work programs to articulate
with the stated goals, then a network for developing professional-
ization will have been established.

Leaders in state vocational associations today have the

opportunity to advance professionalism to a degree

never before possible (Nichols, 1972, p. 29).

Welsh (1972) looked at thg local level and the professional
performance of the tcacher in the shop. He equated professionalism
with the "attitude'" of the teacher toward the students and program.
Teachers who appear to be professionally oriented tend to have
positive attitudes regarding educational tasks. They are receptive to
change and find educational problems chalienging. Welsh (1972) seemed

-
to accept the concept that interpcrsonal commitment determined whelher
an individuai was a professional.

| believe that teachers join professional associations

because they are interested and because of the respon-

sibility they feel as members of their profession. In

short, they join because they are professional, not

to become professional (Welsh, 1972, p. 25).

One might be lead to belleve that Tt is the non=member that needs

the assistance and direction of a professional organization.
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Grote (1971) stated some ol Lhe changes thal have ovecurred In '
AVA during the past few years are: (1) the technical education
division became a reality In addlitlon to the establishment of the
divisions of guidance and health occupations. This gave the board
of directors three more vice presidents. Hence, a reorganization of
the board has taken place which supports four subcommittees:
(1) administration, (2) professional management, (3) membership, and
(4) convention or public relations. This reorganization has provided
for more effective board administration. It also allocated more
time fpr the board to consider major issues in vocational education.
Grote (1971) urged the board to become actively involved in issues
facing both the AVA and vocational educators. Grote (1971, p. 11)
stated, '". . . one of the major problems facing the fﬁture of vocational
education in this country is the question of accreditation." He
encouraged the AVA to support and sponsor professional activities
related to the development of professionalism. Such projects as the
initiation of professional development by sponsoring national seminars
are a positive step according to Grote (1971). AVA as an organization
must continue to support and become involved in legislative action.
Grote (1971, p. 12) concluded by stating '"The forecast for the fulure
is confused by change--much of which will contfnue to challenge the
integrity, the vitality and the wisdom of us all."

Gillie (1972) viewed the professional concerns of technical

educators as dichotomous. That is, economic benefits and other unionistic

endeavors which benefit the faculty are one category and those kinds of

-~
.

elements which improve instruction are another category.
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The former concerns are be.t sarved by such means as

preservice and Inservice cducatlon in both speclalty

coursework and teacher education content; faculty

participation in associations concerned with those

matters (such as the AVA); and keeping up to date in

one's own field by selected reading visitations and

discussions. . . . The other set of roles, related to

employment conditions is most appropriately dealt with

in organizations whose primary goal focuses on teacher

salary and improvement of employment conditions (Gillie,

1972, p."37).

To become professionally involved as a teacher means to support
activities such as curriculum involvement which, in'turn, affects
the direction of the student. Preparing students to deal with social
and work conditions best prepares him for a rewarding life.

Gillie (1972, p. 38) stated that the administrators professional

role includes:

1. Serving as change agent for curriculum modernization
and introduction of new ideas and practices.

2. Providing as adequately as possible for the facilities,
equipment, and other instructional needs of the faculty.

3. Serving as agent for coupling instructional programs
and the world of work.

4. Giving encouragement and tangible support to activities
which contribute to the professional growth of faculty
members.

5. Serving as agent to get students in and out of curric-
~ ulums with maximum benefit to the students.

6. Serving as interface with the publié at large.

Although faculty and administrators are two distinct groups, tﬁey
have the common welfare of the students as a mutual objective. Therefore,
separatism tends Lo diminish the nced for professionalism according to
Gillie (1972). A major force for promoting professionalism is the AVA.

The technical division of the AVA has encouraged the growth of
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professionalism by sponsoring tihnough state affiliated organizatlons
many of the activities previously mentioned, Hence, Gillie (1972)
belleved the ultimate and necessary step in the definition of profes-
sionalism for vocational education would be membership In an organ-
ization whose concerns are dedicated to vocational education.

Stevenson (1972) saw professionalism happening in vocational
research by the use of a 'team approach."

To be productive members of the organization--true

professionals-~does not mean that we must all agree

on every question or that we must always see the same

solution to a problem. Neither does it mean that we

must dictate every decision or win every discussion.

What professionalism does mean is that we have free

and open discussion of every issue and that when a

decision is reached, it provides the direction for

the total team (p. 43).

Stevenson (1972) remarked that it frequently becomes difficult for
researchers involved in decision-making not to start making decisions.
He saw the practitioner as the maintenance individu2l and the researcher
as the change agent. Both parties must be willing to compromise in
the advancement of professionalism. Professionalism as viewed by
Stevenson (1972) involved the identification of problems in vocational
education along with the working together of the researcher and
practitioner in a search of a meaningful solution.

it is hoped that this section has successfully developed a
rationale for the purpose of this study. One could conclude from the
review of authors that: (1) changes have been occurring In cducation

during the past decade because of a variety of reasons, and (2) the

American Vocational Assoclatlon has also recognized that change in
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vocational education has affectecd the advancement of the profession.

However, no previous attempt has been made by the AVA to measure the

impact of change upon.the professional orientation of the membership.

Bureaucratization

This section will attempt to establish that a systematic and
theoretical approach to the study of organizations Is a feasible
approach.

The study of organizational or social theories can be traced to
the work of Max Weber (1947). From this theory such men as Corwin
(1965); Blau (1967); Punch (1969); and Hall and Tittle (1966) have
expanded these concepts into a more researchable body of knowledge.

In order to understand the work of such men, a brief review of the
elementary concepts expressed by Weber (1947) should be reviewed.

Weber's (1947) work is highly influenced by his German background.
His theory is basically classified into: (1) the study of natural
science, and (2) the study of culture-social behavior. Weber (1947)
believed in the assumption that a phenomena under study cannot include
all the facts but usually contains those facts important to the
researcher. His schema consisted of a description of the events under
study, statement of facts that could be substantiated in theory and a
comparison with other states whose theory i; the same but include
different facts. Weber's (1947) methodology in addition to the above
was "normalively oriented.! That fs, iIndividuals under study not only

responded to the situation but attempted to conform to the norm.
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Weber (1947) dealt with systematizing concepts by attempting to
classify types of action and types of ideals of soclal relations.
However, in each of the concepts, Weber (1947) failed to develop a
process for evaluating the total system. Although there are short-
comings to Weber's theory, it has and still remains as a recognized
body of knowledge with regard to Arganizational theory. It has
frequently been used as a basis for the advancement of the concept of
burgaucratization. An example of this is exhibited in the following
work of Blau (1967).

Blau (1967) referred to Weber's (1947) ideal of social relations
which essentially identifies the characteristics within a bureaucratic
structure as: (1) distribution of duties, (2) hierarchy which exists
within an organization, (3) rules that have been established to govern
the system, (4) the organizational operations that are impersonal,

(5) maintenance and securing of emp loyment based on technical knowledge,
and (6) an organization is capable of achieving a high degree of
efficiency.

According to Blau (1967) there appears to be both a functional
and dysfunctional result of Weber's theory. That is, an individual
who would function within a structure as described above would be
highly dedicated to the organization, have little rapport with co-workers
and probably would desire to conceal mistakes which would result in.an
ineflicient organizational operation. lence, how a burcaucracy ls

structurced to function and the actual process of operation frequently

can be quite different. This is where Blau (1967) departs and expands
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upon the theoretical concepts of Weber (1947). Blau (1967) vicwed
other forces such as the relationship among co-workers as an important
criteria in assessing bureaucratic efficiency.

When.we examine sufficiently small segments of bureau-

cracies .to observe their operations in detail, we

discover patterns of activities and interactions that

cannot be accounted for by the official structure

(Blau, 1967, p. 53).

Blau (1967) claimsd,that organizations because of the previously
mentioned observations are constantly in the state of change, thcrefqre,
bureaucracy in order to maintain maximum efficiency must provide for
flexibility.

Technology has provided the means of conducting needed investi-
gation into organizations. Blau (1967) stated that this type of
investigation is needed because: (1) it advanced knowledge in the field
of sociology, and (2) because Bureadé?acy can threaten the democratic
process by placing rigid control over people.

Dimock and Hyde (1961) are additional theorists who have expanded
upon the concept of Weber (1947). They viewed hierarchy and profes-
sionalism as the major components comprising a formal organization.

How these components distribute themselves, determines éhe nature of

the organization. However, Dimock and Hyde (1966) warn that less
measurable aspects as attitude of workers, morale and lack of commu?i-
cation within a hierarchical structure adds to the list, which tends

to defeat the purpose of the burcaucratic structure. Dlmock and

Hyde (1961) appeared to agree with Blau (1967) by expressing the

opinion that a lack of concern for human endeavor and total attentiveness

to structure, status and hierarchy probably contributes the most td the

ineffectiveness of a formal organization.
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It seems apparent that organizational theory has moved (rom a

body of knowledge concerned with emperical data supplied by formal
organizations to a more people oriented approach. This would include
a convergence' of both a scientific and humanistic approach to the
study of organizations.

At this point it becomes important to explore a technique that
could be employed in the study of an organization.

The study of bureaucratization in schools {s relatively young.
Thereforg, according to Punch (1969} it has the opportunity to avoid
many of the difficulties experienced in the broad application of
bureaucratization. Punch (1969, p. 44) believed that when onc attempted
to study a bﬁreaucratic organization, the following definition sh0uld
be incorporated:

Firstly, bureaucfacy, used globally in macroscopic,

often historically and cross-cultural analysis, denotes

the characteristically modern form of social organi-

zation: ours is the 'bureaucratic society'. . . .

Secondly, bureaucracy refers in detail to the internal
structure of organizations. . . .

Thirdly, bureaucracy is used pejoratively to symbolize
arbitrary power, inefficlency, red tape, and so on.

This definition allows for a more thorough scrutiny of what is
inclusive of the term bureaucracy. Punch (1969) advocates the
dimensional approach to the study of a bureaucracy as opposed to a _
total organizational approach. This procedure seemed to suphort his
attempt to catcgorize the definition of a bureaucracy. The dimensional
approach allows for important variables to be identified within a
unique social structure. With this procedure it becomes important to

determine: (1) how many dimensions exist within an organization, and
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(2) how tkese dimensions vary. Punch (1969) attributed major errors

in the study of a bureaucracy to the second concept. Many researchers
do not look upon bureaucratic attributes as being continuous.

Instead of the researcher identifying the components to be
studied within a particular structure, the indlviduals Involved in the
organization should assist in the identification of the variables to
be studied. Punch (1969) expressed that 1t was possible to identify
varlables and develop an instrument to measure the continuous varijables.
He referred to the Organizational Inventory of Hall.

This dimensional approach can be particularly useful

in research when organizational structurc is treated

as an independent variable and factors such as conflijct

between professionals and non-professionals or inter-

departmental relations are handled as dependent variables

(Hall and Tittle, 1966, p. 267).

However, Hall and Tittle (1966) recognize that there are times in
research when bureaucratization could be examined fro,' a single concept.
Research related to the study of the total organization is probably \
most applicable when comparing more than one buPeaucratic structure.
Under these circumstances it would be of importance to examine the
'whole' and determine the similarities and difference which exist
among the organizations. The main advantage of this procedure would
be to develop cumulative scales common to many structures.

The advantages to such a procedure are obvious: not

only could bureaucracy be empirically studied as a

totality, but the relative strength of each subdimension

as a differentiating element could be specified (Hall

and Tittle, 1966, p. 268).

Hall and Tittle (1966) argued that the type of technique used in

the study of a bureaucracy should be determined by the nature of the
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problem. Hence, in this study the dimensional approach was enployed
to identify those components which appeared to be affecting the
organization (AVA) under question.

Corwin (1965) is one of the more modern studies which attempted
to rescarch bureaucratization in public school settings. This study
employed some of the techniques and concepts previously expressed.

Corwin (1965) hypothesized that teachers experienced consistent
patterns of conflict between administrators and the control of the
work situation. What.is considered to be inconsistent behavior in one
society may be acceptable in another form of society. In effect,
what appears to define the form of a particular society is the rights
and privileges established between the employer and employee. Hence,
Corwin believed that in a society consisting of profess{onal emp loyees
the problem is not between the individual and society but rather belween
the professional and the bureaucratic rules of the specified society.
This dualistic conflict between teachers and the system h;s been
apparent in education for sometime.

The employee status of teachers has been reinforced

first by a strong tradition of local, lay control over

educators, and then by the subsequent growth of

compiex school systems, which have required more

administrative control to maintain coordination (Corwin,

1965, p. 4).

Professional associations were originally formed (Corwin, 1965)
to free the tcacher from the type of control previously expressed.
Hence, when dealing with professions which are pﬁblic supported, it is
not wnusual In today's soclety Lo observe militant reaction. Teaching

has expericnced a "split personality" during this past decade according

to Corwin (1965). This "split personality" refers to professionz}
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ilﬁﬁvidnnlq a4 opposed to employee Individuale. Professtonn] ediueatore
desire a part in the decislon=making process while employece educators

are satlsfied Lo be controlled by the burecaucratic and public

situation. Corwin stated three components that could be considered

when assessing an individual's educational position. '"These principles
include: (1) specialization of jobs, (2) standardization of work, and
(3) centralization of authority" (Corwin, 1965, p. 5). Each may be
considered as a separate continuum ranging from more to less bureau-
cratic involvement,

Frequently administrators evaluate teachers who are more specialized
than the administrator resulting in resentment by the teacher. Stand-
ardization suppresses creativity on the part of the teacher and requires
a high degree of conformity to the institution. This also can result
in frustration.

Central authority assumes that a superior 'possess greater
knowledge. This is not necessarily true in education, which was
expressed previously. Based on the concepts expressed, Corwin developed
and initiated a research project which was oriented to test the
validity of the effects of bureaucratic structure.

In general, this study seemed to prove that such groups exist
within the educational ranks (professional--employee oriented
individuals). Those individuals with a high professional score had
higher rates of conflict, while the employee oriented individual

experienced less conflict. Hence, Corwin (1965) scemed to support the

concept that bureaucratization does effect the individuals within its

structure. Lo




33
Role Theory

The approach used In this study analyzed various components
that seemed to be affecting the American Vocational Association through
the solicitation of attitudes from the membership. The membership Is
representative of a variety of educational bureaucracies. It was
;ssumcd these individuals had formed attitudes based on their exposures
before entering tcaching In addition Lo the type of_burcaucraélc
structure cxperienced. Hence, It becomes Important to review some of
the role theorists who appeared to support the role concept under s tudy.

The concept of roles and role theory still is in an infantile
state as compared to the mature scientific fields. In fact, it can be
argued whether role theory is a universally accepted concept. Most of
the origin of role theory can be attributed to the theater for its
deve lopment. Bole analysts study the behavior of an individual, or a
speéific behavior of an individual or grouping of people who exhibit
a particular characteristic according to Biddle and Thomas (1966). The
role theorist viewed individuals as occupying a position and usually
that position was governed by some form of a social norm. The
individual, in a sense, "acts out' the éart or”role as he interprets
the social situation.

The role performance results from the social prescription

and behavior of others, and that individual variations in

performance, to the extent that they do occur, are

expressed within the framework created by these factors

(Biddie and Thomas, 1966, p. ).

Onc of the major problems associated with role theory Is the
dualistic meaning of the language and terminology used. That is, traces

of role concepts according to Biddle and Thomas (1966) can be
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associated with such men as Jamer., 1890; llall, 1891; and Dewey, 1899;
yet it may be argued whether they were really role theorists (Biddle
and Thomas, 1966). The confusion might be attributed to the fact that
role is a part of the common language along with many of the terms
that originated in role theory. Hence, it could be questioned if these
géntlemen were referring to roles in theltcchnical concept. However,
from this vague beginning more definite jdeas and terminology have
emerged. The idea of a single concept is still a desired goal of the
role theorist. Work still needs to be done in bridging the gap between
the ''common language' and scientific terminology. It is not unusual
to associate role theory with other disciplines or it could be said
that it represents an extremely large body of knowledge. Many theories
and hypotheses can be associated with role theory. The major task or
challenge that probably can be achieved by the role theorist would be
to organize, review and evaluate what has been written about role theory.
Role theory is probably on the threshold of recognition

as a specialized field, but its claim to such accord
should be validated by further specification of its

domain in inquiry, by clarification and extension of jts
language, and by organization, review, and integration of
its knowledge and theory (Biddle and Thomas, 1966, p. 19).

Getzels and Guba (1964) appeared to confirm this conclusion by

the following statement:

Although the concept of role and role conflict have
received increasing attention in recent years,
achieving the status of central constructs in the
work of Parson (1951) and Shils (1951) and others,
they have remained theorctical terms largely untried
by realistic experimental application (p. 164).

Stouffer and Toby (1951) are examples of individuals who attempted

to develop a model for assessing role conflict operating within informal
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social controls. In addition, they sought Lo study social norms and

personalities. They hypothesized that individuals tend to have a
predisposition toward solutions involving role conflicts. If this
assumption is a truism then a tendency would exist to transfer

Behavior from one role conflict to another. That is, there are two
types of relationships that Stouffer and Toby (1951) believed

existed: (1) intimacy between the individuals within a given situation,
and (2) behavior toward humans or social obligations. Some individuals
are predetermined to select one over the other.

Stouffer and Toby (1951) developed a questionnaire which attempted
to determine if individuals could be classified into the previously
described categories.

Our study suggests that it is possible to classify

people according to a predisposition to select one

or the other horn of a dilemna in role conflict

(Stouffer and Tody, 1951, p. 494).

They point out that their atgempt to prove the concgpt has becn
very meager and is in need of much research. However, their theory
does have implications toward the advancement of theory which includes
institutions and the personalities of people within the institutions.
There is a need to e;amine the structure of an institution along with
tﬁe interaction of personalities. Stouffer and Toby (1951) believed
:Ehis type of research could also have implications for leadership
models; since, leadership has an effect on role conflict.: They

encouraged rescarchers to cmploy other methods of investigating

previously described concepts.
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Eventually, we may have role playling situational tests,

involving nonverbal as well] as verbal behavior, which

will be useful in the selection and training of leaders

(Stouffer and Toby, 1951, p. h9h),

Whether the concepts put forth by Stouffer and Toby (1951) have
reached full maturlty could be subject to scrutiny.

Getzels and Guba (1964) formalized role theory to include a
broader definition. They described three basic terms in defining role
theory: (1) actors (an abstraction of personal ity and roles),

(2) roles (expectation of the individual), and (3) personalities (the
developed system which deals with the awareness of different roles).
Conflict could develop when an individual (actor) is expected to
fulfill several roles inconsistent with expectations. Confused, the
actor either selects an alternative approach or chooses one role over
the other. As he fails to meet the expectations of the roles, he
begins to be viewed by management as inefficient.

The severity of role conflict is dependent on two

factors. One is the relative incompatibility of

expectations between roles. . . .The other factor

determining severity of role conflict is the rigor

with which expectations are defined within a given
situation (Getzels and Guba, 1964, p. 165).

An additional factor which should be considered is the personality of
the individual. That is, one role may have several actors all having
the skills to fulfill the role, however, how this individual interagts
can contribute to role conflict. The definition of the role is
usually determined by the conceived structure of the social situation.
When dealing with formal social systems or formal organizations, the
concept of status and hierarchical séttings frequently are associated

with the rigor of the role. Closely associated with hierarchical

settings are rules and regulations established by the formal organization.
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The term 'Institution' has received a variety of defini-

tions, but for our purposes it is sufficient to point out

that all social systems have certain imperative functions

that come in time to be carried out in certain routinized

patterns. These functions-~governing, educating, policing,

for example--may be said to have become 'institutionalized'

and the agencies established to carry out these institution-

alized functions for the social system as a whole may be

termed 'institution' (Getzels and Guba, 1957, pp. 424-425).

llence, the Institution with Its roles and expectatlons represent
the social situation. However, of equal importance are the individuals
{actors), and the personalities (function of need disposition) who
comprise the social behavior within the institution. Getzels and Guba
(1957) terms the former as nomothetic (normative) activity and the

later the idiographic dimension. Figure 1, taken from Getzels and Guba

(1957, p. 429), diagrams the prior explanation.

Nomothetic Dimension
Institution ——— Role —— Role Expectations \\\*

el

Social Observed
Sys tem Behavior

\\\‘ Individual — Personality —# Need-Dispositions ’//’
Idiographic Dimension
Figure 1. General Model Showing the Nomothetic and
Idiographic Dimensions of Social Behavior
When individuals or actors perform to role expectations, then
it is assumed that little role conflict is identifiable and that
adjustment has occurred with regard to the institution. 1f at the

same time, in performing the role expectations, he fulfills personal

needs, then it could be assumed that interaction and integration had

occurred. Hence, an Individual should be both adjusted and integrated

to perform at maximum capacity. In this way he fulfills the nomethetic
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and idlographic dlmenslons of a  oclul system.  Vhen thls 1s not In

balance, inefficiency happens.

Bloom, Glllle and Lesile (1974) recognlzed that conflict ‘In roles
could exist within the ranks of the two-year co]leges.* That is, the
goals and objectives of the administrators could differ from that of
fhe-faculty (nomothetic dimension, idiographic dimension). This Qould
result in the development of .dichotomous roles (Bloom, Gillie and
Leslie, 1974). These researchers proceeded to design and study to,
in fact, determine if such dichotomous roles were in existence in
community colleges in Pennsylvania. The concept of utilizing identi-
fiable demographic variables was one of the approaches employed in
determining faculty roles.

Bloom, Gillie and Leslie (1974, p. 61) stated four major forces
which contribute to role establishment:

His perception of the goals of his institution, his

perception of the implications of the behaviors and

attitudes of those faculty members with whom he

associated daily, his perception of the behaviors

and attitudes characteristic of members of his

reference group, and the value of perspectives derived
from his past experiences.

If these forces required different behavior, then an individual
could encounter role conflict. This role conflict might in effect
prove detrimental to the goals of the two-year colleges.

The problem facing community colleges, then, is to

devise a means of reducing such incongruences between

the desires of the faculty and the goals of the
organization (Bloom, Gillie and Leslic, 1974, p. 66).

“The term two-year college as used by Bloom, Gillie and Leslie,

1974 refers to institutions which offer one and two-year post-
secondary curricula.
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In general, the results ln@lcntcd that faculty members In
comunity colleges did exhibit ambivalence toward established goals
which, in turn, increased role conflict. What Is of importance in
this study was the attempt to empirically measure attitudes regarding

‘ professional beliefs through statistical application.
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CIHAPTER 11]

PROCEDURES
Population and Sample

“ The sample in this study is representative of the American
Vocational Association which is the defined population. However, it
might be questioned whether the AVA is characteristic of all
vocational educators since it represents but one-fourth of vocational
educators in the United States.

The American Vocational Association is a federation of state
vocational associations devoted to the promotion of vocational
education in the ‘United States of America.

The AVA was founded in 1925 and is an independent

organization, not affiliated with the Federal govern-

ment, or any other professional association. The

association does, however, work closely with represen-

tatives of dozens of professional and trade associations, -

the Federal government, the Congress, and other key

policy and decision makers (AVA Bylaws and Articles of

Incorporation, Foreward, 1973).

Since vocational education is representative of a variety of occupa-
tional groups, the AVA attempts to classify these groups into the
following categories (see Table 1): agriculture, business and office,
distributive, guidance, health occupations, home economics, industrial
arts, technical, trade and industrial, manpower training, research,
instructional materlals, related subjects, personnel development,
administration and others. These occupational groupings are referred
to as divisions within the structure of the Amerlcan Vocational

Association. In addition to divisional grouping, the membership. -

list Is comprised of:

P 051




« « .« teachers, supervisors. adminlstrators, rescarchers,
curriculum specialists, guidance counselors, and manpower
specialists. Members also come from business, industry,
and labor, advisory committees, school board members, and
other outside the field of professional education (AVA
Bylaws and Articles of Incorporation, Foreward, 1973).

Hence, the AVA structure maintains in addition to diviéions; depart-

ments, positions and membership Eypes. The AVA membersHip report as

of June 30, 1974, li;ts a paid membership of 53,015 (see Table 3).
Stratified random sampling was used in order to avoid biases and

to ensure that the sample was truly representative of the population

under study. Stratified sampling identifies homogeneous groups within

a given or defined population (Guilford, 1956). The American

Vocational Association maintains such homogenous grouping as exemplified

by the divisional structure. It is of importance that investigators

determine what homogenous variables of the defined population could

possibly affect or bias the results. In this study divisional groupings

were identified as such a variable. Once the variable was recognized

the subgroups were described. Proportional representation of the

subgroups were randomly selected to comprise the population, once

sufficient sample size was determined. In this study a sample size

of 687 was selected with proportional divisional representation of the

‘membership (Krejcie and Morgan, 1970). Table | documents the stated

procedure.
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Inst rument

The variables under study are unique to the American Vocational
Association; hence, no prior instrument of attitude assessment had
been established for securing the specified data. Since the‘nature
of the study was to assess the attitudes of the AVA members regarding
identifiable variables, it became necessary to construct an instrument
that would be capable of accompiishing the stated task. Therefore,
an attiiude mail questionnaire became the intended design of the
instrument to be used in this study.

Most definitions seem to agree that an attitude is a

state of readiness, a tendency to act or react in a

certain manner when confronted with certain stimuli

(Oppenheim, 1966, p. 105).

Although the mail questionnaire is not as efficient as the personal
interview, it does provide an effective means for collecting data
distributed over a wide geographic area and also for a much larger
sample size (Oppenheim, 1966).

The first sequence in the development of the questionnaire was
to determine what variables were critical to the American Vocational
Association as an organizatibn. Hence, a panel of professional AVA
members, holding formalized positions in this organization, acted as
the nucleus for the identification and development of the question-
naire. The following variables were identified in order of
importance as having a direct effect on the AVA: (1) policy
components, (2) Tederal legislation, (3) communication with members,
(h) collective baryalning, (5) Intradisciplinary fields, (6) state

legislation, (7) accreditation, and (8) certification. L -




I't became of extreme importance to secure attitudes from the

membership regarding the perception of the identifiable variables.
Once the variables were identified, questions were designed. The
number of questions designed In cach area was determined by Lhe
assumed degree of importance to the AVA. (Closed questions were used
in order to extract a qulcker answer, hopefully resulting in a better
response rate. Each item developed was either (1) an attitude
continuum statement likert-type, or (2) a rank order statement which
attempted to show the relationship to a common issue. It should be
_noted that the rank order questions did not express the difference
between the ranks but only the sequence.

Wording of the questions was carefully constructed in order to
avoid biasing the results. That is, leading questions with loaded
words were avoided. Sentences weré kept short, uncemplicated and
the use of double negatives was avoided. All wording was geared to
articulate with the verbal understanding of the sample studied. In
fact, one of the assumptions was that the members in the sample had
sufficient knowledge to express valid responses.

Once the questions were designed, an informal pre-test was
conducted with teacher educators and graduate students (N-30) from
the Department of Vocational Education, The Pennsylvania State
University. Bascd on the results of this pre-test: (1) questions
were dclcloq and revised, and (2) a time it ol approximately 1b
minutes for completion of the questionnaire was determined. All items

were reduced to a total of 21 '"likert-type' statements and four

rank order items. This was the process used in establishing face
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validity.  Scoring was from completely agree (5) to disagree (1) Tor .
the "likert-type! items. The rank order items consisted of the

P sequential ranking of five concepts for cach statement.

After the initial pre-test an additional pilot test was conducted
in order to establish reliability. The pliot test consisted of two
groups of vocational educators who were believed to have similar
backgrounds and attributes as the sample group selected. The groups
were identified as inservice trade and industrial vocational
educators (N-25) and inservice home economic educators (N-25) for a
‘total of 50 in the pilot test. A Guttman's Lambda--three index of
reliability score of .60 (test-retest)--was obtained on the pilot
testing of the instrument.

Generally reliability coefficients of .90 or over are

required for a test to be considered a reliable

measuring instrument. This level is recached by most

standard aptitude and achievement tests. In some of

the areas that are more difficult to measure, such as

personality, reliability coefficients typinally range

from .60 to .80. Such measures, although of limited

value for individual diagnosis or prediction, can be

very useful in research studies where analysis is

concerned with groups rather than individuals (Borg

and Gall, 1971, p. 360).

The questionnaire was mailed to the 687 members selected for
the sample. The first mailing occurred after the 1974 Christmas
holidays in order to prevent initial contact at an inconvenient time.
A letter wes enclosed with each instrument which explained the purpose

of the study and the reason for the questionnaire. Two additional

follow-up letters were sent at three week intervals requesting a

response. The total number of responses was 480 or a 70 percent

return.
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In addition to the questionraire, an information sheet was
attached which requested Information regarding demographic data from
y the sampled members. It was believed that such data would be of
importance in determining how each member viewed the variables
identified in the questionnaire. If such a relationship did exist,
then the perceptions of the AVA members concerning the items in the
questionnaire would be diversified Indicating that subgroups existed

within the organization which were exhibiting conflict as to

professional opinions.

Essential Data

Independent Variables

The Qata collected in this survey are unique to the group under
study. Using the theory of Punch (1969) regarding bureaucratization,
the following issues were identified as predictive variables affecting
the American Vocational Association.

The eight issues or concepts affecting the AVA and identified
in this study as independent variables are indicated below.

Policy Components. This concept investigated the potential

purposes of the AVA, fringe benefits that could possibly be offered
by this organization to its membership, affiliation witlh various
divisional grouping within AVA, the role the AVA should assume with'
state associations, and the present oricentation of the AVA toward
vocational instructors.

Federal Legislation. This concept explored the degrece of

responsibility the AVA had to its members for: interpreting federal

0R9
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Id@s relative to vocational edu .ation, the degree of involvement in
the origin of federal leglslation, how the AVA should become involved
in federal legislation, and how effective the AVA has been in
influencing previously passed federal legislation.

Communication With Members. This was identificd as a critical

area in order to test how effectively the AVA has been in transmitting
the work accomplished by this 6raanization to its members, in addition
to the members having adequate means for providing input. Areas whicH
were of importance to the communication process were: the effectiveness
of communication through state sponsored activities, opportunity for
members to contribute to the AVA, the possible use of a newsletter to

improve communications and the number of times the American Vocational

Journal should be published in transmitting the messages that needed

to be communicated.

Collective Bargaining. This issue has become, during the past

decade, critical to national education organizations. Since Lhe AVA
does not actively support this concept, it seemed important that
opinions should be solicited from the membership regarding the
direction AVA should contemplate concerning: national work stoppage,
providing legal services and whether the AVA should work toward the
total‘5upport of collective bargaining. h

Intradisciplinary Fields. This assesses the AVA membership

reqarding:  the commitment by the membership to belong to other
professlonal educational organizations, vplnions aboul unlon Ltype

educational organlzatlons and the secklng of mwembership fn the AVA

by academicians.
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State Legislation. This iswue was similar in nature Lo the

concept of federal legislation with the exception of the underlying
assumption that as an organization AVA should forcefully work for the
passage of state legislation. Hence, the sample was asked directly
if the AVA should assist vocational leaders in their attempts to
influence state legislation for vocational educators.

Accreditation. This issue was tested in the statement which

asked the sample if accreditation was a real topic of concern for the
AVA, Accreditation was identified as a possible issue to the AVA

because of the diversified requirements throughout the country regarding

vocational education and this concept.

Certification. Certification in vocational education is another

issue thch varies from state to.state, making unification of
educational requirements for vocational positions impossible. There-
fore, in structuring a statement for this issue members were asked to
respond to the involvement of the AVA to influence states regarding

the establishment of criteria for certification.

Dependent Variable

The criteria variables have been identified through. the use of
demographic data. It was hypothesized that certain predetermined
exposures by vocational educators (demographic data) could he predicted
by the above Independent variables. Bloom, Gillic and Leslie (1969-73)
Hdentifled varlables such as type of Institution, age of facully,
and highest degree held as demographic data which was believed Lo be

predicted by the role or position of the faculty member within a

specified post-secondary Institution. Hence, in their study such vital
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statistics did play an Important part In the rescarching ol the
hypothesis. This type of information is also included in this study
in addition to several other demographic variables which could
influence the ways individuals within the sample answered the state-
ments concerning the described issues. The specific demographic
variables identified in this study are:

1. Highest level of education achieved by a vocational
educator,

2. Type of educational structure in which a vocational
educator is employed.

3. The annual salary of vocational educator.

4. The number of professional organizations in which
vocational educators currently hold membership.

5. The number of years employed in vocational
education. -

6. The chronological age of the members.
7. Membership in union-type organizations.

8. The total number of noneducational work experience
before entering the educational field.

9. Attendance at the American Vocational Association
National Convention since 1970.

10. The number of state activities attended annually.
Analysis

Because of the concepts under analysis, several statistical
methodologies have been employed. Multiple Regression Analysis (MRA)

has been used to assess: the relationship between age, level of

academic education, number of professional organizations the sample

belonged to, number of years employed in vocational education, the
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mmber of poncducational work o ieriences, annual salary, frequency

of attendance of an AVA national convention since 1970, number of
state activities attended annually and the issues believed to be of
critical importance to the American Vocational Association. Analysis
of variance was employed to determine if there was a difference in the
identified compcnents among the various types of educational structures
which the sample represented. The rank order items on the ques tion-
naire (9, 10, 18, and 25) were reported or calculated by percentage

of response only. Specifically, question | through 8 employed
Multiple Regression Analysis, question 9 used analysis of variance,
with frequency distributions and percentages being used to answer

questions 10 and 11.

Multiple Regression Analysis

This particular statistical application was used to test the con-
tribution of the independent varlables on the dependent variables with
relation to the total variance. In addition, it determined the
contribution of each independent variable while holding constant the
other variables. This type of contribution is only meaningful to the
variable in the model. |f variables are altered by the addition or
subtraction of such, it results in the redistribution of the explained
variables. '
The F distribution was employed to test the signficance of the

total multiple R (k and N-k-1 degrees of freedom). An alpha level

of .05 was established as a test of chance occurrence of multiple R.
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II<:||(.«~, FU wars ossumed by uslug thily procedure that the test ol the
general null hypothesis was that all k partlal regression coefficients
were cqual to zero.

Specifically, the multiple regression model used in this study
consisted of:

y = bo + b] Xy * b2 Xo oL +bk Xk + e

y = dependent variable

Xpo Xga o 0 o X = independent variable

bo, b], b2, . bk = partial regression coefficients

e = error term

The following assumptions when using MRA are (Li, 1969, p. 95):.

1. Each array of Y of the population follows the
normal distribution.

2. The regression of Y on Xp» X X linecar.

90 v e Ky is

3. The variances of all arrays of Y on the population
arc cqual.

4, The sampies are drawn at random.

5. The X values remain constant for all samples.

This package MRA program was written by M. C. Hallberg (1969)
under the title of QSASE. It is available from The Pennsylvania

State University Computation Center.

Analysis of Variance

The assumptions underlying the analysis of variance are
essentially the same as those developed for the t-test. llowever, when
two or more means or groups are to be Lested an analysis of variance

is applicable.
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b Frequent ly happens Inorewoareh that we obtain more

Lhan o sets of measurements on the same experlmental

variable, cach under its own set of conditions, and we

want to know whether there are any significant dilferences

among the sets.  We could, of aonrae, pair off two st

at a time, pairing each one with every other one, and test

Lhe significance of the difference between mecans or other

statistics, in cach pair (Guilford, 1965, p. 268).

The results of such a statistical application yields an F-ratio.
That is, it expresses the ratio between groups' .ariance to within
group's variance. "If the F ratio is statistically significant, the
resecarch can do t-tests to determine which group means differ signifi-
cantly from one another (Borg and Gall, 1963, p. 308). Such an
available t-test for multiple comparision is the Newman-Keul and will
be used in this study. A .05 probability level was chosen to determine
the statistical significance of the F-ratio.

I't should be noted that frequency distributions and percentages
are also used in this study. That is, contingency tables, are given

with observed frequencies and percentages by row and columns. In

addition, graphic charts display the percent of response to specified

items.
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’ CIAI TER 1V
FINDINGS
Introduction

Each question as expressed in the Statement of Lhe Problem
is reported in this section of the investigation. Statistical data
are presented in table form and reported only to the extent of
developing an understanding for the evaluation of the questions
being investigated. Total evaluation and conclusions of the
information presented in this section will be discussed in a later
chapter.

Before reporting the findings on the specific questions, the
reliability of the instrument was determined using the actual sample.
Guttman's Lambda-3 index of reliability was computed on the total
sample returned (N=480) and found to be .76 which was an improvement
over the .60 obtained during the pilot testing of the instrument.
This probably resulted because of the smaller sample size (N=50)
used in the pilot test.

Table 4 descriptively expresses valuable data concerning the
independent and dependent variables used in this study. These
variables conceptualized, developed and tested have provided the
baseline data used in the decision-making process for this study.
Table b displays the means, standard deviations and Uhe standard
error ol mean for cach of the gencrated variables. These data

should provide a rationale for statistical usefulness. Tables

describing the zero-order correlations among the variables and the
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Means, Standard Devialtions and Error of Measurcment
for the Twenty-Nine Variables of the Total Sanple

Variables Total Samplc (N-480) Standard
Error of

No. Name X Sb Mean
‘1 Age of Member 30.79 12. 14 0.55
2 Level of Cducation 3.21 1.15 0.05

3 Professional Organizations
Currently a Mewmber 4,35 2.69 0.12
i Year Employed in Vocational
Leducation 10.29 8.50 0.39
5 Work Experience Before
Entering Ficld 7.82 9.4h2 0.43
6 Annual Salary 13,153.49  7,166.97 326.67
“ 7 Attendance at a National

Convention Since 1970 1.29 0.49 0.02
8 State Vocational Activities .
Attended Annually 3.21 3.35 0.15
9 Federal Legislation 3.73 1.12 0.05
10 Collective Bargaining 2.09 1.38 0.06
Il Collective Bargaining 2.91 1.h6 0.07
12 State Legislation .05 1.13 0.05
13 Communication 3.76 1.22 0.06
14 Communication 2.38 1.21 0.06
15 Intradisciplinary Affiliations 3.h44 1.31 0.06
16 Accreditation 1.81 1.23 0.06
17 Collective Bargaining 3.07 .49 0.07
18 Federal Legislation 2.75 1.49 0.07
19 Policy Components 2.88 1. 41 0.06
20 Policy Components 1.42 1.10 0.05
21 Policy Gomponents 3.20 1.34 0.06
22 Certification 3.12 1.38 0.06
23 Intradisciplinary Affiliations 1.22 0..75 0.03
2 Policy Components 3.52 1.22 0.06
25 Federal Legislation 2.42 1.58 0.07
26 Communication 2.64 1.35 0.06
27 Policy Components 2.65 1.19 0.05
28 Intradisciplinary Affiliations 2.06 1.28 0.06
29 Policy Components 3.37 1.26 0.06

e s oo —

Nariables 1-8 are used as the dependent variables with the
MRA questions.

bVarial)lcs 89-29 are used as the independent variables with the
MRA questions




full model Multiple Regression fwmalysis have not been Included in the
reporting of the information because of thelr length. However, these
data can be secured upon request from The Pennsylvania State Unlversity,

Department of Vocational Education, University Park, Pennsylvania.
Question 1

What is the relationship between age and membership perceptions
regarding the following variables: collective bargaining, state
legislation, federal legislation, communication with members, intra-
disciplinary affiliations, accreditation, certification, and policy
components?

Multiple Regression Analysis was conducted to determine the amount
of predictive information that could be obtained from the 21
independent variables (see Table 5).

The F-ratio with k and N-k-1 degree of freedom tested the

significance of the overall multiple R. This procedure assumed the

test of the null hypothesis that all partial regression coefficients

are equal to zero. The F-ratio was derived through the use of the
formula of driving the mean square regression (MSR) by the mean
squarc error (MSE). Since the overall F-ratio in this model was equal
to 1.098, it was not significant at .05 which was previously
established as the level of significance. Hence, the null hypothesis
was retained and no further analysis was utilized in attempling Lo

answer Lhis particular question.




Table §

Summary of the Full Mode! Multiple Regression Analysis
Used in Questions One Through Eight (N=480)

Standard Error Multiple Coefficient of Overall

of Estimate Correlation Determination . F-Ratio

Question 2 ' 2.3 (MSR)
Number (R%) (RY) (MSE)
1 12.1148 0.0479 0.0043 1.098

2 1.1017 0.1233 0.0831 3.0676%

3 2.5817 0.1161 0.0756 2.8643"

4 8.1348 0.1245 0.0844 3.1017

5 9.3016 0.06793 0.02519 1.5896

6 6838.8706 0.1269 0.0869 3.1712%

7 0.4678 0.1328 0.0930 3.3398*

8 3.2583 0.0970 0.0556 2.3418%

aAdjusted for degrees of freedom.

HSignificant at .05 level.
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Queslion 2

What is the relationship between the level of academic education
of the membership and the following variables: collective bargaining,
state legislation, federal legislation, communication with members,
intradisciplinary affilijations, accreditation, certification, and
bolicy components?

Multiple Regression Analysis was employed to answer Question 2,

The same procedure was followed as previously explained in deter-

mining the F-ratio. The F~ratio (Table 5) was equal to 3.0676 and

found to be statistically significant at the .05 level. Since the '
F-ratio was significant further analysis using the step down procedure
was conducted (see Table 6). This procedure determined which variables
cont~ined the most information which could be useful for prediction.

The restricted mode! omits one independent variable with each regression
computation. This is based on the assumption that the independent
variable eliminated contributed the least to the prediction. This
process continued until the remaining variables on the regression
coefficients are significantly different from zero at the .05 level.

The F-ratio calculated for the restricted model was equal to
17.5067 which was significant beyond the .05 level, The multiple
correlation (RZ) was equal to .0994. The adjusted coefficient of
determination (ﬁz) was equal to .0937. Hence, the independent
variables which contributed mo;t significantly accounted for
approximately ten percent of the total variance. The restricted model

revealed that three variables on the questionnaire: (1) intradisciplinary

020




Table 6

Regression Analysis Between the Three Independent Variables
in the Restricted Model and the Dependent Variable,
Level of Academic Education (N=480)

Partial
Variables Regression  Standard Student
Number Name Coefficient Error Het
15 Intradisciplinary
Affiliations 0.2245 0.0390 5.75%
17 Collective Bargaining -0.1355 0.03M1 3.97*
28 Intradisciplinary )
Affiliations 0.0940 0.0397 2.37%
Intercept 2.6684 0.1728
Standard Error of Estimate 1.0953
Multiple Correlation 0.0994

Coefficient of Determination (Rz)a 0.0937

Overall F-Ratio E%%%; 17.5067%

aAdjusted “or degrees of freedom.

J,

”Significant at the .05 lecvel.
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’
affiliations, ttem 7; collective bargaining, ltem 11, and intra=
disciplinary affiliations, I1tem 23 were concepts which contributed

R most to academic levels of education.
Question 3

What is the relationship between the number of professional .
organizations in which current membership is held and membership
perceptions regarding the following variables: collective bargaining,
state legislation, federal legislation, communication with members,
intradisciplinary affiliations, accreditation, certification, and
policy components?

The (MRA) full model summary presented in Table 5 displays the
results of the relationship between the 21 independent variables and
the criterion variable. The overall F-ratio for the full model was
equal to 2.8643 which was significant at the .05 level. Once again,
following the same procedure, a restricted model was calculated to
determine which independent variables contributed most significantly
to the dépcndent variable.

The restricted model is presented in Table 7. This model
yiclded an F-ratio of 16.9810 which was significant beyond the .05
level. The multiple correlation (RZ) was equal to .0967. The
adjusted coefficient of determination (RZ) was equal to .0910 showing
an increasc over the full model coefficient of determination (.0756).
The restricted model's coefficient of determination accounted for

approximately nine percent of the explained variance. The following

variables on the questionfaire appeared to contribute most significantly

f 072




v Table 7
Regression Analysis Between the Three Independent Variables
in the Restricted Model and the Dependent Variable,
Number of Professional Organizations in Which
Current Membership is Held (N=480)
Partial
Variables Regression Standard  Student
Number Name Coefficient Error e
15 Intradisciplinary 0.5617 0.0917 6.13*
Affiliations
22 Certification -0.2190 0.0873 2.61%
28 Intradisciplinary
Affiliations 0.2445 0.0936 2,61
Intercept 2,5978 0.0479
Standard Error of Estimate 2.5615
Multiple Correlation 0.0967

Coefficient of Determination (R%)2 0.0910

(MSR)

Overall F-Ratio (EEE)

16.9810%

aAdjusted for degrees of freedom.

"Significant at the .05 level.
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Lo the number of prolesslional orqanizations in which current memboer-
ship is held; intradisciplinary affiliations, Item 7; certification,

Item 14 and intradisciplinary affiliations, Item 28.
Question 4

What is the relationship between the years employed in vocational
education and the per;eptions of the membership regarding the
following variables: collective bargaining, state legislation, federal
legislation, communication with members, intradisciplinary affili-
ations, accreditation, certification, and policy components?

Question four followed the same pattern as the first three
questions except for the dependent variable. The results of the
(MRA) full model between the 21 independent variables and the years
employed in vocational education is shown in Table 5: The significance
of the total relationship was computed through the application of the
F-ratio. The calculated F-ratio for the full model was 3.1017 which
was significant at the .05 level. Hence, the restricted model was
applied in order to discriminate which independent variables were most
predictive of the criteria variable, years employed in vocational
education.

The F-ratio in Table 8 for the restricted model was equal to
15.9223 which was significant beyond the .05 level. The multiple
correlation (Rz) for this model was equal to L0912, The adjusted
coefficlent of determination (ﬁz) was equal to .0855 which was a slight
incrcase over the full model cocfficient of determination (.084h). The
restricted model accounted for approximately nine percent of the:

explainable variance.

N ¢ 2 |




64

p
Tl"‘lc 8
Regression Analysis Between the Three Independent Variables
in the Restricted Model and the Dependent Variable,
g Years Employed in Vocational Education (N=480)
Partial
Variables Regression Standard Student
Number Name Coefficient Error Mt
15 Intradisciplinary
Affiliations 1.0934 0.2928 3.73%
17  Collective Bargaining -0.8155 0.2522 3.23%
25 Federal Legislation 1.0633 0.2414 b, ho*
Intercept 6.4531 1.2717
Standard Error of Estimate 8.1299
Multiple Correlation 0.0912

Coefficient of Determination (f-{z)a 0.0855

(MSR)

Overall F-Ratio (ﬁ§€) 15.9223*

aAdjusted for degrees of freedom.

”Significant at the :05 level.
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Upon Inspection, the Indepoudent voarlables on Lhe questionnal re
which were significant at the .05 level in the restricted model were:
intradisciplinary affiliations, Item 7; collective bargaining,

Item 11; and federal legislation, Item 20.” It might be noted that
policy components, Item 14 on the questionnaire was significant in

the full model but failed to contribute significantly in the restricted

model.

Question §

What is the relationship between the years of noneducational
work experience and perceptions of the membership regarding the
following variables: collective bargaining, state legislation, federal
legislation, communication with members, intradisciplinary affiliations,
accreditation, certification, and policy components? -

The (MRA) full model was used in answering Question 5 and a
summary can be found in Table 5. This model accounted for approx-
imately three percent of the total variance as displayed by the
adjusted coefficient of determination (.02519). The F-ratio was
computed and found to be equal to 1.5896 which was not significant at
the .05 level. Hence, no further statistical analysis was conducted
with the stated question. It might be assumed from the results
displayed in the full model that the independent variables did not

contribute significant information to the total variance, years of

noneducational work experience.
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Questlon 6

What is the relationship between annual salary and membership
perceptions regarding the following variables: collective bargaining,
state legislation, federal legislation, communication with members,
intradisciplinary affiliations, accreditation, certification, and
policy components?

This question investigated the contribution of the 21 dependent
variables to the criterion variable. An inspection of the overall
F-ratio which was equal to 3.1712 (Table 5) was significant at the
.05 level. An application of the (MRA) full model indicated that
several of the independent variables could be contributing significantly
to the dependent variable.

The restricted model (Table 9) was then computed which yielded
a multiple correlation (RZ) equal to .1070. The adjusted coefficient
of determination (ﬁz) was equal to .0966 which accounted for approx-
imately ten percent of the total variance. The overall F-ratio was
9.5334, which was significant at the .05 level. The following
isolatgd independent variables on the questionnaire appeared to
contribute most significantly to the criterion variable: state
legislation, Ifem b; intradisciplinary affiliations, Item 7; federal
legislation, Item 10; and policy components, Iltem 24. It should bc.
noted that although state legislation, Item 4 on the questionnaire
did not contribute significantly in the full model, it was found to

be significant when computed with the restricted model.




Tible 9

Regression Analysis Between the Six Independent Variables
in the Restricted Model and the Dependent Variable,
Annual Salary (N=480)

Partial
Variables Regression Standard  Student
Number Name Coefficient Error eh

12 State Legislation 820.5310 309.9300 2.65%

15 Intradisciplinary
Affiliations . 29,1135 2.27%

18 Federal Legislation . 221.9768 3.71%
24 Policy Components 294, 6470 2.51%

28 Intradisciplinary
Affiliations . 251.7675 3. 42%

Policy Components . 282.2573

Standard Error of Estimate

Multiple Correlation 0.1079
Coefficient of Determination (ﬁz)a 0.0966
Overall F-Ratio é%%%; 9.6533 I

a/\djust:cd for degrces of frecdom,

RSignificant at the .05 level.

LR
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Ques .t len 7

What is the relationship between frequency of attendance at an
AVA national convention since 1970 and the perceptions of the member-
ship regarding the following variables: collectlve bargaining,
state legislation, federal legislation, communication with members,
intradisciplinary affiliations, accreditation, certification, and
policy components?

The overall F-ratio was equal to 3.3398 (Table 5) in the (MRA)
full model and was significant at the .05 level. The full model
revealed the following independent variables on the questionnaire as
being significant: intradisciplinary affiliations, ltem 7;
collective bargaining, Item 11; policy components, Item 13; and policy
components, ltem 19,

Since the F-ratio was significant, the restricted model was
calculated and displayed in Table 10. The multiple correlation
(Rz) for the restricted model was equal to .10552. The adjusted
coefficient of determination (ﬁz) was ,09609 which accounted for
approximately ten percent of the total variance. The overall F-ratio
was 11.1844k4, which was significant at the .05 level.

The.Following independent variables on the questionnaire proved
to be significant at the .05 level in the restricted model; intra-
disciplinary affiliatlons, ltem 7; collective bargaining, ltem 113

policy components, ltem 13; policy components, ltem 19; and federal

legislation, Item 20. Federal legisiation, Itcin 20 on the questionnaire

which was not significant in the full wmodel, was significant at the

.05 level in the restricted model.
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Table 10
Regression Analysis Between the Five independent Variables
in the Restricted Model and the Dependent Variable,
Attendance of an AVA National Convention
Since 1970 (N=480)
. Partial
Variables Regression  Standard Student
Number Name Coefficient Error N
15 Intradisciplinary
A Affiliations 0.0538 0.0171 3.16%
17 Collective Bargaining -0.0494 0.0152 3.26%
19 Policy Components 0.0404 0.0155 2.60%
P
A Y
24 Policy Components 0.0500 0.0194 2.57%
25 Federal Legislation 0.0416 0.0143 2.92%
Intercept 0.8676 0.0868
Standard Error of Estimate 0.46702
Multiple Correlation 0.10552
Coefficient of Determination (R?‘)a 0.09609
. (HSR)
Overall F-Ratio (HSE) 11,1844 4
aAdjusted for degrees of freedom.
”Significant at the .05 level.
; 080
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Quetion B

What is the rclationship between the number of state activities
attended annually and the perceptions of the membership regarding
the following variables: collective bargaining, state legislation,
federal legisiation, communication with members, intradisciplinary
affiliations, accreditation, certification, and policy components?

This was the last question in' the study to u;ilize the
statistical technique of Multiple Regression Analysis. The (MRA)
full model (Table 5) was used between the 21 independent variables
and the number of state vocational activities attended annually.

The full model revealed an F-ratio equal to 2.3418 which was signifi-
cant at the .05 level.

The restricted model when in Table 11 yiclded a multiple
correlation (Rz) of .0604. The adjusted coefficient of determination
(iz) was .0565 which accounted for six percent of the total variance.

The overall F-ratio was equal to 15.386, which was significant
beyond the .05 level. An inspection of each independent variable
as found on the questionnaire in the restricted model indicated the
following concepts were significant at the .05 level: intra-
disciplinary affiliation, ltem 7; and collective bargaining, ltem 11

on the questionnaire.

. 081
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Tabile |1
Regression Analysis Between the Two Independent Variables
in the Restricted Model and the Dependent VYariable,
the Number of State Vocatlonal Activities
Attended Annually (N=480)
= == = Partial =
. Variables Regression Standard  Student
Number Name Coefficient Error e
15 Intradisciplinary
Affiliations 0.5114 0.1148 b, 46
17 Collective Bargaining -0.3898 0.1009 3.36%
Standard Error of Estimate 3.2568
Multiple Correlation 0.0604

Coefficient of Determination (ﬁz)a 0.0565

(MSR)

Overall F-Ratio (ﬁgf)

aAdjusted for degrees of freedom.

“Significant at the .05 level.
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Ou: 51lon 9

s there a significant difference amohg collective bargaining,
state legislation, federal legislation, communication with members,
intradisciplinary affiliatlons, accreditation, certification, and
pplicy components within different types of educational structures?

tn an attempt to answer this question most effectively, the
above problem was subdivided into a series of querries which
isolated each component relative to the member's educational strucﬁure
to which they belonged. The educational structures under investi-
gation were: (1) state or regional department of education,

(2) comprehensive high school, (3) area vocational school, (4) com-
munity junior college, (5) senior college or university, (6) pro-
prietary school, (7) p}ivate trade school, and (8) others.

Analysis of variance was conducted in an attempt to answer
Question 9. The null hypothesis assumed no significant difference
among the components' means within each educational structure at the
.05 alpha level. A Bartlett's test was performed with each component
to test the assumption of homogeneity of variance which was followed
by a one factor analysis of variance. Table 12 displays a summary
analysis of the correct chi-squares and F-vratios found not significant
at the .05 level with the components under investigation in this .
question. Hence, with each of the components found in Table 12, no
further statistical analysis was conducted.

The components state legislation, intradisciplinary affiliations,

and certification did show a significant difference among various .

0K}
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Table ‘I?.
Analysis of Variance Sumeary of Nonsignificant
Components (N=472)

Correct Degrces F-
Component Chi-square Prcbability of Ratio Probability
. Fresdom
Collective
Bargaining 4,128 0.7649 7 0.926 0.486
Accreditation  15.473° 0.030k* 7 1.898  0.068
Federal
Legislation 4,908. 0.6711 7 1.953  0.060
Communication 5.713 0.5736 7 1.164 0.322
Policy
Components 8.0416 0.3289 7 0.852  0.544

dViolated the Assumption of Homogenety of Variance.

“Significant at the .05 level.
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types of educational structures, hence, a more detaited explanation
of the data was attempted. The concept state legislation assumed no
significant mean differences among the educational structures.
Bartlett's test for homogeneity of variance was equal to a corrected
chi-square of 9.5787 with seven degrees of freedom and a‘probability
Tevel of 0.21373 which did not violate the assumption of homogeneity
of variance. Table 13 shows the data necessary for decision-making

regarding the stated hypothesis.

S, ._A,A__‘_,,Tab.] e._-],3. R

Analysis of Variance Summary Data:
State Legislation (N=472)

Sums Degrees Mean F-
Source of of Squares Ratio Probability
Squares freedom
Educational
Structure 16.11 7 2.301 1.968 0.058
Error 5h1. 44 L6y 1.169 .

The F-ratio of 1.968 was significant at the .05 level. There-
Fére, the null hypothesis was rejected and additional statistical
application was used to determine which educational structures were
significantly different for this concept. A follow-up program was -
employed on the main effect means with a one factor analysis of
variance, using the Newman-Keuls technique which controls for Type |

Errors. Table 14 contained the significant Pair-Wise means.

i ORKS




Table 14

Pair-Wise Contrast for Significant Means of Educational
Structures for the Concept of State LegislaLion

(N=472)

Hean ~ Obtained DF " Critical
-Contrast Difference T Statistic Value Value of T
8-7 1.710 2.655 L6k 2.61
2-7 1.6830 2.673 h6h 2.38°

I't can be stated with 95 percent confidence that a difference
does exist among: (1) the classification "others'" (X=4.0) and
private trade schools (X=2.3), and (2) comprehensive high schools
(X=3.8) and private trade schools (X=2.3) concerning state legis-
lation. Inspection of these mecans revealed that individuals in the
classification of "others' and comprechensive high schools viewed the .
concept of state legislation more significantly than those individuals
in private trade schools.

The seventh concept tested related to intradisciplingry
affiliation. A null hypothesis was generated which stated no
significant difference among the means or educational structures
regarding the concept of intradisciplinary affiliations. Bartlett's
test for homogeneitf'éf’variancc gave a corrected chi-square equal -
to 12.1117 with seven degrees of freedom and a probability level of
0.09695. Hence, the assumption of homogeneity of variance was not

violated. Table 15 displays the results of the analysis of variance.
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Table |5

Analysis of Variance Summary Data:
Intradisciplinary Affiliations

(N=472)

Sums of Degrees Mean F-
Source Squares of Freedom Squares Ratio Probability

Educational
Structure 37.61 7 5.372 3.371 0.002

Error 739.37 Lok 1.593

The F-ratio-of 3.371 was significant at the .05 level. The null
hypothesis was rejected and further statistical analysis was computeé.
The Newman-Keuls follow-up on the main effect means was the statistical
test used. Table 16 displays the significant mean differences f0u6d

as a result of the follow-up procedure.

Table 16

Pair-Wise Contrast for Significant Means of Educational
Structures for the Concept of Intradisciplinary
Affiliations (N-472)

Mean Obtained OF Critical
Contrast Difference T Statistic Value Value of T
5-3 1.0150 3.450 Loy . 3.00
1-3 0.7690 3.002 L4 2.90
2-3 . 0.3750 2.693 L6h 2.38

o T OR7
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Tahle 17

Analysis of Variance Summary Data:
Certification (N=472)

Sums of Degrees Mean F-
Source Squares of Freedom Squares Ratio Probability
Educational .
Structure 37.18 7 5.311 2.920 0.005
Error 8hh. 14 L6y 1.819
Table 18

Pair-Wise Contrast for Significant Means of Educational
Structures for the Concept of Certification (N=472)

Mean Obtained DF Critical

Contrast Difference T Statistic Value Value of T
3-2 0.4130 2.775 L6k 2.61
2-7 1.5690 1.999 L6k 1.98

As inspection of Table 18 revealed. a difference witﬁin a 95 percent
of confidence does exist among: (1) comprehensive high schools
(X=3.3) and state or regional departments of education (X=2.9); and .
(2) state or regional departments of education (X=2.9) and private'
trade schools (X=1.3) regarding certification. That Is, although
comprehensive high schools view certification more significantly than
state or regional departments of education; state or regional depart-
ments of education view this concept more significantly than private

trade schools.
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Tahle 1/

Analysis of Variance Summary Data:
Certification (N=472)

Sums of DegF;;; Mean F-
Source Squares of Freedom Squares Ratio Probability

Educational
Structure 37.18 7 5.311 2.920 0.005

Error 84l 14 Lol 1.819

Table 18

Pair-Wise Contrast for Significant Means of Educational
Structures for the Concept of Certification (N=472)

Hean - Obtained DF Critical
Contrast Difference T Statistic Value Value of T

3-2 0.4130 2.775 L6k 2.61
2-7 1.5690 1.999 Léh 1.98

As inspection of Table 18 revealed a difference within a 95 percent
of confidence does exist among: (1) comprehensive high schools

(X=3.3) and state or regional departments of education (X=2.9); and

(2) state or regional departments of education (X=2.9) and private

trade schools (X=1.3) regarding certification. That is, although
comprehensive high schools view certification more significantly than

state or regional departments of education; state or regional depart-
L
ments of educatioh view this concept more significantly than private
2,

S )
trade schools.
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Que~tion 10

Which of the educational structures (state or regional depart-
ments of education, comprehensive high school, area vocational
school, community junior college, senior college or university,
Rroprietary school, private trade school, and others) displays the
greatest affiliation with an educational unior or other union organi-
zations?

This question was divided into separate components. In addition
to the classification other union organizations, educatioéal union
type organization refers to: (1) National Education Association, and
(2) American Federation of Teachers. Each educational union and othe'
union organizations were reported according to frequency counts and
percentages found amoﬁg the various educational structures. Table 19
displays the distribution of the National Education Association
members in the sample among the various educational.structures. The
educational structures were: (1) state or regional departments of
education, (2) comprehensive high school, (3) area vocational school,
(4) community junior college, (5) senior college or university,

(6) proprietary school, (7) private trade school, and (8) others.

An inspection of Table 19 revealed that approximately 77 percent
of the members in the sample who belong to the National Education
Association work in either a comprehensive high school (51.3 percent)

or an arca vocational school (25.9 percent).

\
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Tovle 19

Frequency Distribution for Educatlonal Structures
Relative to Membership in the Natlonal Education
Assoclation (N=197)

Educational . Total
Structure | 2 3 L 5 6 7 8

Frequencies 8 101 51 12 5 2 0o 18 197
Percent of Total 4.1 51.3 25.9 6.1 2.51.0 0 9.1 100

Table 20 displays the frequency distribution and percentage for
individuals belonging to the American Federation of Teachers in the

sample as it related to their educational structure.

Table 20

Frequency Distribution for Educational Structures
Relative to Membership in the American
Federation of Teachers (N=25)

Educational Total
Structure 1 2 3 L 5 6 7 8

Frequencies 2 8 9 1 0 0 0 5 25
Percent of Total 8.0 32.0 36.0 4,0 0 0 0 20.0 100

Inspection of Table 20 shows that 68 percent of the sample who
were members of the Amerlcan Federation of Teachers worked in cither
a comprehensive high school or an area vocational school with another

20 percent belonging to the '"'others'' category.
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The last educational structure to be investigated using the
frequency distribution procedurc was rclated to other union organi-
zations. Table 21 displays the frequency and percentage of member-

ship in other union urganizations as related to educational structure.

Table 21

Frequency Distribution for Educational Structures
Relative to Membership in Other Union
Organizations (N=33)

Educational Total
Structure ] 2 3 4 5 6 7 8 .
Frequencies 2 11 12 3 0 1 0 4 33 .
Percent of Total 6.1 33.3 36.4 9.1 0 3.0 0 12.1 100

Inspection of the frequency distribution (Table 21) revealed that
approximately 70 percent of the individuals who belonged to other union
organizations worked in either a comprehensive high school or an area

vocational school.
Question 11

What is the percentage of responses as rankgd by the membership
concerning: the purpose of the AVA, ''fringe benefits,'" ways the AVA
could become involved with federal legislation, and the number of
times per year the AV Journal should be published?

Question 11 was investigated through tﬁe use of graphic illus-
trations. That is, each of the following rank order items on the ques-
tionnaire were answered through illustrating first choice through’percent

of response of the individuals in the sample:
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Several potentlal purp saes of the AVA are 1isted helow.

Please rank them In
profession,

first a.
second b.
third c.
fourth d.
fifth e.

. vocational legislation.

Several '"fringe benefits' that could be sponsored by the
AVA are listed below. |If '"'does not apply" is sclected,
check that blank and ignore ranking.

first a.
______ second b.
third c.
fourth d.

Several ways the AVA could become involved in federal legis-

lation are listed below. Please rank them in their order of
importance to the profession,

first a.
______second b.
______third c.
_____ fourth d.
__ fifth e.

Please select the number of times per year the AV Journal

should be published.

12 times

9 times
4 times

———
.
Ve a———

Lheir order of fuportanca Lo Lhe

to develop an awarencss of current
vocational teacher education practices.
to provide staff within the AVA to con-
duct research vital to vocational
education.

to provide staff within the AVA for
design of vocational curricula.

to provide staff assistance within the
AVA for the establishment of district
vocational associations.

to serve as a national clearing house
for the dissemination of state

does not apply
professional liability
dental liability plans
salary protection plans
credit unions

to provide background information to
congressmen and senators.

to provide AVA central office assistance
to legislators for the drafting of bills,
to solicit support from unions for
pending vocational legislation.

to establish a mechanism for assisting
the impact of specific legisiation.

to provide members with information of
pending-approved legislation,

2 times
1 time
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CHAI "ER V '
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

A summary of this investigation together with conclusions and

recomniendations is reported in this chapter.

Summary

Introduction

I3

Humans, from early origin,have always attempted to communicate
through the organization of both their thoughts and actions. Hence,
organization and structure might be synonymous with life. However,
organizational structure Is usually associated with formalized and
documented institutions.

Formal organizations, in an attempt to function more efficiently,
frequently become involved in rules and regulations in.order to
accomplish specified goals. When this occurs, these organizations
become bureaucratic in nature and often the priorities of the bureau-
cracy supersede the needs of the individual. Researchers such as
Getzels and Guba (1964) have challenged formalized structures by
placing emphasis on the needs of the individual as well as the objectives
of the organization. When these two become compatible, an organi-
zation vould be considered to be both efficient and effective.
Therefore, although structured rulés and regulations’are part of a
formalized institution, the roles individuals play in contributing to
their self-concept through the mechanism of a formalized organlzation

can be of equal importance (Ruesch, 1953). The need for individuals
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CHAL TER V
SUMMARY, CONCLUSIONS AND RECOMMENDAT!ONS

A summary of this investigation together with conclusions and

recommendations is reported in this chapter.

Summary

Introduction

Humans, from early‘origin, have always attempted to communicate
through the organization of both their thoughts and actions. Hence,
organization and structﬁfe might be synonymous with life.. However, -
organizational structure is usually associated with formalized and
documented institutions.

Formal organizations, in an attempt to function more efficiently,
frequently become involved ip rules and regulations in order to
accomplish specified goals. When this occurs, these organizations
become bureaucratic in nature and often the priorities of the bureau-
cracy supersede the needs of the individual. Researchers such as
Getzels and Guba (1964) have challenged formalized structures by
placing emphasis on the needs of the individual as well as the objectives
of the organization. When these two become compatible, an organi-
zation could be considered to be both efficient and effective.
Therefore, although structured rules and regulations are part of a
formalized institution, the roles individuals play in contributing
to their self~-concept through the mechanism of a formalized organization

can be of equal importance (Ruesch, 1953). The need for individpilé
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to organize for the purpose of .iccomplishing tasks has been subjected

to investigation. Blau and Scott (1962) state:

If the accomplishment of a task requires that more than a
mere handful of men work together, they cannot simply
proceed by having each do whatever he thinks needs to be
done; rather, they must first get themselves organized.
They establish a club or a firm, they organize a union or
a political party, or they set up a police force or a
hospital, and they formulate procedures that govern the ~
relations among the members of the organization and the

duties each is expected to perform (p. 1).

Vocational education as a profession has sought as an example
a formalized structure such as the American Vocational Association
to assist in the maintenance of their professional self-concept.
Professional individuals especially need to identify with a unique
group to satisfy and challenge their work needs.

Once firmly established, an organization tends to assume

an identity of its own which makes it independent of the

pcople who have founded it or of those who constitute

its membership (Blau and Scott, 1962, p. 1).

The American Vocational Association has been dedicated to the
stimulation and promotion of growth within its membership. However,
one might challenge whether the action taken by this organization has
always been governed by the mandates of its membership.

. . . organizations can persist for several generations,

not without change but without losing their fundamental

identity as distinct units, even though all members at

some time come to differ from the original ones (Blau

and Scott, 1962, p. 1).

Therefore, this study is of importance to the American Vocational
Association for it has investigated meaningful professional concepts
identified as vital in relationship to the perceptions of the membership.
Hence, both the objectives of the American Vocational Association and

the nceds of the ~.mbership have been investigated. The reduction of
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Lo”organlze for the purpose of complishing tasks has been subjected

Lo investigation. Blau and Scott (1962) state:

IT the accomplishment of a task requires that more than a
mere handful of men work together, they cannot simply
proceed by having each do whatever he thinks needs to be
done; rather, they must first get themselves organized.
They establish a club or a firm, they organize a union .or
2 political party, or they set up a police force or a
hospital, and they formulate procedures that govern the
relations among the members of the organization and the,
duties cach is expected to perform (p. 1).

Vocational education as a profession has sought as an example
a formalized structure such as the Amerlican Vocational Association
to assist in the maintenance of their professional self-concept.

Professional individuals especially need to identify with a unique

group to satisfy and challenge their work needs.

Once firmly established, an organization tends to assume

an identity of its own which makes it independent of the

people who have founded it or of those who constitute

its membership (Blau and Scott, 1962, p. 1).

The American Vocational Association has been dedicated to the
stimulation and promotion of growth within its membership. However,
one might challenge whether the action taken by this organization has
always been governed by the mandates of its membership.

- . . organizations can persist for several generations,

not without change but without losing their fundamental

identity as distinct units, even though a)l members at

some time come to differ from the original ones (Blau

and Scott, 1962, p. 1).

Therefore, this study is of importance to the American Vocational

Association for iL has investigated meaningful professional concepts

. * .
identified as vital in relationship to the perceptions of the membership.

Hence, both the objectives of the American Vocational Association and

the needs of the membership have been investigated. The reduction®of
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hifcongruencles between the two, I they do exlst, would result In o
more elficient and effective prulessional organization. That Is, the

goals and objectives of the AVA should meet the nceds of its membership,

Statement of the Problem

The purpose of this study was to examine selected perceptions
and attitudes of randomly identified AVA members with regard to some
of the goals and objectives of this organization. The sample was
assessed regarding the relationshi, between isolated variablés
(collective bargaining, state legislation, federal legislation,
communication with members, intradisciplinary affiliations, accredi-
tation, certification and current policy components) and certain
demographic data (type of bureaucratic structure, level of academic
education, number of professional organizations an individual belongs’
to, the number of yéars employed in vocational education, membership
in union type educational organizations, number of work experienée
before entering education, annual salary, attendance at a national
convention since 1970 and the number of state educational activities
that has been attended). Congruencies as well as discrepancies have
been determined through statistical analysis,

Although professionalism is usually associated with a unique
body of knowledge subject to change, professional organizations have
been remiss in scrutinizing their goals and objectives relative to
the members they serve. Vocational education is a professional
discipline that has experienced change based on vital research. However,
research encouraged through professional organizations hés been

traditionally slow. That is, there appears to be two basic problems
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associated with professional oremlzatlons i eduentlon: (1) a
comnunication feedback network scems to be lacking from the membership,
and (2) research concerning relevant issues to the professional has
been slow in being investigated. Therefore, this study hopefully will
be the first in a series of stiudies that w}ll investigate the needs

of the members and that unique body of knowledge which is represen-

tative of vocational education.

The specific questions that were investigated relative to the

membership were:

1. What is the relationship between age and membership
perceptions regarding the following variables:
collective bargaining, state legislation, federal
legislation, communication with members, intra-
disciplinary affiliations, accreditation, certifi-
cation, and policy components?

2. What is the relationship between the level of
academic education of the membership and the following
variables: collective bargaining, state legislation,
federal legislation, communications with members,
intradisciplinary affiliations, accreditation,
certification and policy components?

3. What is the relationship between the number of
professional organizations in which current member-
ship is held and membership perceptions regarding
the following variables: collective bargaining,
state legislation, federal legislation, communication
with members, intradisciplinary affiliations, accredit-

. ation, certification and policy components?

4. what is the relationship between the years employed
in vocational education and the perceptions of the
membership regarding the following variables:
collective bargaining, state legislation, federal
leglslotion, communlcation with members, Intra-
disciplinary affillations, accredltation, certification,
and policy components?

5. What is the relationship between the ycars of non-
cducational work experience and perceptions of the
membership regarding the following variables:
collective bargaining, state legislation, federal
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leglalation, commnleat ton with membera, intra-

disciplinary affillationy, accraeditation,
certification, and policy components?

What is the relationship between annual salary and
membership perceptions regarding the following
variables: collective bargaining, state legislation,
federal legislation, communication with inemnbers,
intradisciplinary afFiIiations,,accrcditation,
certification, and policy components?

What is the relationship between frequency of
atlendance at an AVA national convention since 1970

and the perceptions of ‘the membership regarding the
following variables: collective bargaining, state
legislation, federal legislation, communication with
members, intradisciplinary affiliations, accreditation,
certification, and policy components?

What is the relationship between the number of state
activities attended annually and the perceptions of .
the membership regarding the following variables:

collective bargaining, state legislation, federal
legislation, communication with menmbers, intradisciplinary
affiliations, accreditation, certification, and policy
components? ’

I's there a significant difference among collective
bargaining, state legislation, federal legislation,
communication with members, intradisciplinary

affiliations, accreditation, certificacion, and policy
components within different types of educational structures?

Which of the educational structures (state or regional’
department of education, comprehensive high school, areca
vocational school, community junior college, senior college
or university, proprietary school, private trade school,
and others) displays the greatest affiliation with
educational unions and other union organizations?

What is the percentage of responses as ranked by the
membership concerning: the purpose of the AVA, ''fringe
benefits,'" ways the AVA could become involved with
federal legislation, and the number of times per year the
AV Journal should bo published?
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The sample used In this study represented active members
(197h-75) of the American Vocational Association located within the
geographic limits of the United States. A mail questionnaire,
accompanied by a demographic data sheet was the instrument and
technique used for collecting the necessary information. The
statistical methodology ehployed was Multiple Regression Analysis
(MRA) and Analysis of Variance. In addition; certain questions were
reported through the use of frequency distributions and percentages.

A total of 21 independent variables, which identified eight
components vital to the American Vocatijonal Association were inves-
tigated relative to eight demographic variables. MRA was used to
investigate the degree of contribution of each independent variable
to the criterion variable (demographic data). Also, Analysis of
Variance was used to investigate significant mean differences among

the eight components relative to demographic data.

Findings(

The dependent variable for Question 1, age, using MRA in the
full model, displayed a multiple R of .0479 relative to the dependent
v;riable age. The adjusted coefficient of determination (ﬁz) was equal
to .0043 and the overall F-ratio 1.098 was not significant at the .05
level. llence, no further analysls was conducted.

Level of academic education was the next dependent variable
tested in the full model. The multiple R was equal to .IZ§3. The
adjusted coefficient of determination (ﬁz) was equal to .0831 with an

overall F-ratio of 3.0676 which was significant at the .05 level.
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1hc'rvutrictnd model Tor level ol academle educatlon showed an (Rz) ol
033/ and an overall F-ratio of 1/.5067. ‘he variables, intra-
disciplinary affiliation (lItem 7), collective bargaining, (Item 11),
and intradisciplinary affiliations (ltem 23) were most predictive of
level of academic education.

Number of professional organizations in which current member-
ship is held wa; the dependent variable tested in the full model.
The multiple R was equal to .1161. The adjusted coefficient of
determination (ﬁz) w;s equal to .0756 with an overall F-ratio of 2.8643
which was significant at the .05 alpha level. The restricted model
for number of professional organizations in which current membership .
is held yielded a multiple R of .0967. The adjusted coefficient of
determination (RZ) was equal to .0910 with an overall F-ratio of
16.9810 which was significant at the .05 level. The variables intra-
disciplinary affiliations (item 7), certification (ltem 14), and
intradisciplinary affiliations (item 28), were most predictive of
number of professional organizations in which current menbership is
held.

Years employed in vocational education was the next dependent
variable investigated using the (MRA) full model. The multiple R
was cqual to .1245. The adjusted coefficient of determination (Rz) vas
equal to ,0844 Qith an overall F-ratio of 3.1017 which was significant
at the .05 level. The restricted model for years cmployed in
vocational cducation yielded a multiple R of .0912, The adjusted
cocfficient of determination (ﬁz) was cqual to .0855. The F-ratio of

15.9223 was significant at the .05 level. The variables intradisciplinary
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allfilatlons (Luem 7)), collective bargalulng (1 Lem 1), and lederal
legisla lon (Item 20), were found Lo be most prediclive of years
enployed in vocational education.

Years of noneducational work experience was the dependent
variable used in the full model (MRA). The multiple R was equal to
.96793- The adjusted coefficient of determination was equal to
+02519 which yielded an F-ratio of 1.5896. This was not significant
at the .05 level, hence, no further analysis was conducted.

Annual salary was investigated and identified as the dependent
variable using the (MRA) full model. The multiple R was equal to
.1269. The adjusted coefficient of determination was equal to .0869
with an overall F-ratio of 3.1712 which was significant at the .05
level. The restricted model for annual salary yielded a multiple R
of .1079. The adjusted coefficient of determination (Rz) of .0966 with
an overall ;-ratio of 9.5334 which was significant at the .05 level.
The variable state legisiation (item 4), intradisciplinary affiliations
(Item 7), federal legislation (ltem 10), and policy components
(Item 24), were found to be most predictive of annual salary.

Attendance at an AVA national convention since 1970 was the
dependent variable used in the (MRA) full model. The multiple R
was equal to .132799. The adjusted coefficient of determination was
equal to .09304 with an overall F-ratio of 3.33979 which was signifi-
cant at the .05 alpha, level. The restricted model for attendance at
an AVA national convention since 1970 yielded a multiple R equal to
.10552. The adjusted coefficient of determination was equal to

.09609 with an overall F-ratio of 11.184k which was significant at
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the 0% level,  The varlables et rndlsctplinary ol tT 1 ot lony
(1'tem {), collectlive bargalning (ltem 11), policy components (Item
13), pollcy components (ltem 19), and federal leglslation (ltem 20),
were found to be most predictive of attendance at an AVA national
convention since 1970,
Number of state activities attended annually was the last
éependcnt variable investigated using MRA. The full model multiple
R was equal to .09696. The adjusted coefficient of determination was
equal to ,0556 and the overall F-ratio was 2.3418. The restricted
model for number of state vocational activities attended annually
yielded a multiple R equal to .0604. The adjusted coefficient of
determination was equal to .0565 and the overall F-ratio was 15.386
which was significant at the .05 level. The variables intradisciplinary
affiliations (ltem 7), and collective Largaining (ltem 11), were found
to be most predictive of number of state activities attended annually.
Analysis of variance was used to test mean differences among
educational structures regarding the eight components. It was found
that three concepts differentiated significantly among educational
structures at the .05 alpha level. The three components which showed
significant difference among the educational structures were:
(1) state legislation, (2) intradisciplinary affiliations, and
(3) certification. That is, the categories listed as ''others"
(X=h.0) and comprehens lve high schools (X=3.8) were more positively
concerned about the concept of state(legis{ation than were the private
trade schools (X=2.3). Senior colleges or universities (X=h.1), state

or regional departments of education (X=3.9) and comprehensive high
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schiools (X3.5) viewed intradisc'plinary affiiations more positlvely
than area vocatlonal schools (X=5.1). Certillcation was viewed mor e
positively by comprchensive high schools (X=3.3) as opposed Lo stale
or regional departments of education (R=2.9). However, statec or
regional departments of education (X=2.9) were more positive than
?rivatc trade schools (X=1.3) concerning certification.

Frequency distributions and percentages were repo}ted for the
purpose of: (1) identifying which educational structures displayed
the greateét affiliation with educational unions and other union.
organizations, and (2) giving the percentage of response as ranked
number one relative to the four ranked order items on the question-
naire.

It was found that approximately 77 percent of the sample who
belonged to the National Education Association worked in either a
comprehensive high school (51.3 percent) or an area vocational school
(25.9 percent). The majority of the sample whc belonged to the
American Federation of Teachers worked in cither a comprehensive high
school (32 percent), an area vocational school (36 percent) or were
found in the categorical structure of 'others' (20 percent). Also,
70 percent of the individuals in the sample who belonged to other
union organizations worked in a comprehensive high school (33.3
percent) or a vocational school (36.4 percent).

A summary of the ranked order question (item 9) which asked
the menmbers Lo rank potential purpose of the AVA resulted in the

following priority:
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to develop an awareness ol current voearlonn |

toachoer
cducation practices wac ranked as a lrst priority by

32 percent of the respondents.

to provide staff within the AVA to conduct research
vital to vocational education was ranked as a first
priority by 21 percent of the respondents.

to provide staff within the AVA for design of curricula

was ranked as a first priority by 25 percent of the
respondents. )

to provide staff assistance within the AVA for the
establishment of district vocational associations

was ranked as a first priority by 7 percent of the
respondents. .

to serve as a national clecaring house for the dissem-
ination of STATE vocational legislation was ranked as
a first priority by 14 percent of the respondents.

A summary of the rank order question (item 10), which asked the

members to rank several 'fringe benefits" that could be sponsored by

the AVA

d.

indicated the folldwing results:

does not apply was ranked as a first choice by 27
percent of the respondents.

professional liability was ranked as a first choice by
42 percent of the respondents.

dental liability plans were ranked as a first choice by
15 percent of the respondents.

salary protection plans was ranked as a first choice by
11 prrcent of the respondents.

credit unions was ranked as a first choice by 5 percent
of the respondents.

A summary of the rank order question (ltem 18), which asked the

members to rank the ways the AVA could become involved in federal

legislation resulted in the following data:

de

to provide background information to congressmen
and scnators was ranked as a first priority by 49
percent of the respondents.
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to provide AVA cenlral HiTlee asslatance 1o Toegig-
lators For the drafting of hills was ranked as a
first priorlty by 30 peicent of the respondents.,

to soliclt support from unions for pending vocational
legislation was ranked as a first priority by 11
percent of the respondents,

to establish a mechanism for assessing the impact
of specific legislation was ranked as a first priority
by 6 percent of the respondents.

to provide members with information of pending-
approved legislation was ranked as a first priority
by 4 percent of the respondents.

A summary of the ranked order question (ltem 25), which asked the

members to select the number of times per year the AV Journal should

be published resulted in the following data:

a.

b.

Twelve times a year was ranked as a first choice by
27 percent of the, respondents.

Nine times a year was ranked as a first choice by
27 percent of the respondents.

Four times a year was ranked as a first choice by 40
percent of the respondents.

Two times a year was ranked as a first chioce by 3
percent of the respondents.

One time a year was ranked as a first choice by 3
percent of the respondents.

Conclusions

The data reported in this section evaluated: (1) each of the

dependent variables relevant to the independent variables, (2) signif-

icant mean differences among the eight identificd components within

the different types of educational structures, and (3) frequency

distributions and percentages as reported with educational unions and

- x
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among the rank order questions on the questionnaire.

Question |1

This question investigated which items as identified on the
questionnaire and categorized as one of the eight components
fmportant to the AVA was most predictive to the age of respondents in
the sample. The overall F-ratio 1.098 was not significant at the

.05 alpha level. Therefore, no conclusions are generated concerning

this variable.

Question 2

The second dependent variable to be investigated was level of
academic education relative to the eight components. The overall
F-ratio (3.0676) was significant at the .05 level. The restricted
model yielded an F-ratio of 17.5067 which was significant at the .05
level. The restricted model indicated three of the independent
variables as most meaningful to level of academic education. The
variables which best predicted level of academic education were:

(1) intradisciplinary affiliations (ltem 7--which stated that
vocational educators should belong to more than one professional
organization); (2) collective bargaining (item 1l--which stated the
AVA should provide legal advice for local organizations involved

in collective bargaining for vocational cducators); and (3) intra-
disciplinary affiliations (ltem 23--which stated the AVA should solicit
membership from non-vocatlonal educators). Therefore, the following

conclusions concerning Question 2 are:
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I The Tall model accounte I for approxlmately oight

percent of the total vatiance using the 21 independent
vartables. The restricted model indicated only three
independent variables were necessary to provide the
unique information relevant to level of education.

The restricted model accounted for approximately 9
percent of the explainable variance. Since less than
10 percent of the total variance was cxplainable,
caution should be used regarding any interpretation

of the data.

2. Level of education was uniquely and positively related
to intradisciplinary affiliations (ltems 7 and 23).

3. Level of cducation was uniquely and negatively related
to collective bargaining (ltem 11).

chcé, it could be assumed that an increase in level of academic
cducation reduces the need to scek financial or job securily in union
type organizations. It would appear that level of academic education
also broadens the educational horizons of the sampled membership.

That is, level of academic education seems to contribute to the

desire of the membership to affiliate with intradisciplinary ficlds.
This could have inference to a more integrated and ylobal approach

to vocational education, Therefore, the philosophical views vocational
educators hold may be dependent upon their level of academic education.
Increases in academic preparation may result in a less traditional

approach to vocational education.

Question 3
The next dependent variable investigated was number of profes-
sional organizations in which current membership is held and the
relationship between the eight components, The full model F-ratio
was cqual Lo 2,8643 which was slgnificant at the .05 level. The

restricted model yiclded an F-ratio of 16.9810 which was significant

114




102,
Y

atrthe 05 level. The restricu wodel Indlecated that three ol the
independent variables most meaningful to number of professional
organizations in which current membership is held were: (1) intra-
disciplinary affiliations (ltem 7--which stated vocational cducators
should belong to more than one professional organization); (2) cer-
tification (ltem 16--which stated the AVA should encourage states to
investigate alternative methods of teacher and administrative cer-
tification); and (3) intradisciplinary affiliations (ltem 23--which
stated the AVA should solicit membership from non-vocational
educators). Conclusions concerning the relationship between number
of professional organizations in which current membership is held

and the 21 independent variables are:

1. The full model using the 21 independent variables
accounted for approximately 8 percent of the total
variance while the restricted model identified

. three independent variables which accounted for
approximately 9 percent of the explainable variance.
Hence, interpretation of the findings should be
viewed cautiously.

2. Number of professional organizations in which
current membership is held is uniquely and
positively related to intradisciplinary affiliations
(Items 7 and 23).
3. Number of professional organizations in which current
membership is held is uniquely and negatively related
to certification (ltem 16).
The number of professional organizations and academic level of
cducation appears to contribute to intradisciplinary affiliations.
It could be assumed that the AVA as an organization has followed a
policy of isolation resulting in membetrs secking other professional

organizations to satisfy their nceds to associate outside the ficld

of vocational education. It is,interesting to note that the more - -

115




%
professional organlzatlons menbe o belong Lo the Tess they are
interested in certification. llence, certification may be more mean-
ingful Lo those members who do not scek to integrate or explore a
more broadened concept of vocational education. |f these conclusions

can be assumed as realistic, then Eole conflict is a reality which

exists within the ranks of the AVA membership.

Question 4

This question reported the relationship between years cmployed
in vocational education and the eight components. The overall F-ratio
for the full model was equal to 3.1017 which was significant at the
.05 level. The restricted model yielded an F~ratio of 15.9223 which‘
was significant at the .05 level. The restricted model indicated
the (ollowing variables contributed the most information concerning
years cmployed in vocational education: (1) intradisciplinary
affiliations (ltem 7--which statéd vocational educators should belong
to more than one professional organization); (2) collective bargaining
(Item 11--which stated the AVA should provide legal advice for local
organizations involved in collective bargaining for vocational
educators); and (3) federal legislation (ltem 20--which stated the
origin and development of the Vocational Education Act of 1963 was
greatly influenced by the AVA efforts). Conclusions concerning the
relationship between years employed in vocational cducation and the
21 independent variables were:
1. The (ull model using the 21 independent variables
accounted for approximately 8 percent of the lotal
variance while the restricted model identified three

independent variables which accounted for approximately
9 percent of the explainable variance. Hence,

e




, ‘ 1oh

LS

dineretlon should be ernloyed regarding the aceepl ance
ol the Interpreted data, '

2. Years cmployed in vocational education is uniquely
and positively related to intradisciplinary affili-
ations (ltem 7) and federal legislation (ltem 20).

3. Yecars employed in vocational ecducation is uniquely

and negatively related to collective bargaining
(1tem 11).

It could be implied that the lonécr an individual is in
vocational education the more concerned one becomes about federal
legislation and other professional groups. It may also be assumed
that the longer one is in vocational education a greater degree of
academic education is achieved and membership in more professional
organizations is desired. This could then result in the reduction
for a need to seek financial security through the process of
collective bargaining. Therefore, increascd exposure to professionally

oriented stimuli could reduce role conflict within vocational education.

Question §

The dependent variable investigated in this question was years
of non-educational work experience as relevant to the eight com-
ponents. The full model F-ratio was equal to 1.5896 which was not
significant at the .05 level. Therefore, no further analysis was

conducted.

Question 6

The slxth dependent variablc investlgated was annual salary
relevant to the eight components. The overall F-ratio for the full
model was equal to 3.1712 which was significant at the .05 level.

The restricted model ylelded an F-ratio of 9.5332 which was significant
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A he .05 level. The restricto ' model showed the followling
variables contributed the most inlormation concerning annual salary:
(1) state legislation ([tem L--which stated the AVA should assist
vocational leaders in their attempts to influence STATE legislation
for vocational education); (2) ‘intradisciplinary affiliations )
(1tem 7--which stated vocational educators should belong to more than
one professional organization); (3) federal legislation (item 12--
which stated the origin and development of the Vocational Education
Amendments of 1968 was greatly influenced by AVA efforts); (&) policy
components (ltem 19--which stated the AVA should sponsor state and
regional workshops concerning special issues in vocational education);
(5) intradisciplinary affiliations (Item 23--which stated the AVA
should solicit membership from non-vocational educators); and

(6) policy components.(ltem 24--which stated the AVA should assist
special vocational interest groups in attempts to provide input inLo
State Plans for vocational education). Conclusions concerning the
relationship between annual salary and the 21 independent variables

were:

1. The full model using the 21 independent variables
accounted for approximately 9 percent of the total
variance while the restricted model identified six

independent variables which accounted for 10 percent
of the explainable variance.

2. Annual salary is uniquely and positively related to
statc legislation (ltem &), intradisciplinary
affiliations (ltems 7 and 23), and federal legis-
lation (ltem 12), ,

3.+ Annual salary is uniquely and negatively rclated to
policy components (ltems 19 and 24).
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While annual salary appears Lo be positively related Lo Lhose
types of concepls associated with progressive thoughts in vocational
education, the data also indicated a negative contribution regarding
how the AVA should become involved in state activities. Hence,
inferences may be concluded that traditionafly, for the practitioner
in the field, an increase in annual salary has been uniquely associated
with negotiations through unién type activities at the local level.
This might result in role conflict regarding how the membership

perceives the AVA becoming involved in state activities.

Question 7

The seventh dependent variable under study was frequency of
attendance at an AVA national convention since 1970 relevant to the
eight components. The full model F-ratio was equal to 3.3398 which
was significant at the .05 level. The restricted model displayed an
F-ratio of 11.1844 which was significant at the .05 alpha level.
The restricted model displayed the following variables as contributing
most significantly to attendance at an AVA national convention since
1970: (1) intradisciplinary affiliations (lItem 7--which stated
vocational educators should belong to more than one professional
organization; (2) collective bargaining (ltem 11--which stated the
AVA should provide legal advice for local organizations involved in
collective bargaining for vocational educators); (3) policy com-
ponents (Item 13-=which stated provisions should be made Lo permit
members to affiliate with more than one division such as agriculture,

home economics, trade and industrial, within the AVA); (4) policy -
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componentys (Tem 19==whlch statel tha AVA should SPORLOT Slate and

regional workshops concerning special issues In vocational cducation);
and (5) federal legislation (Item 20--which stated the origin and
development of the Vocational Education Act of 1963 was greatly
influenced by AVA cfforts).

Conclusions concerninﬁ'the relationship between frequency of
attendance at an AVA national convention since 1970 and the 21
independent variables were:"

1. The full model using the 21 independent variables

accounted for approximately 9 percent of the total
variance. The restricted model identified five
independent variables which accounted for approximately
10 percent of the variance.

2, Attendance at an AVA national «onvention since 1970
was uniquely and positively related to (a) intra-
disciplinary affiliations (ltem 7), (b) policy com-
ponents (ltems 13 and 19), and (c) federal legislation
(Item 20).

3. Attendance at an AVA national convention since 1970
is uniquely and negatively related to collective
bargaining (ltem 11).

It might be generalized that individuals attending recent
national conventions have a more global view of vocational education
and are more flexible to change which reduces the need for collective
bargaining. Through the strengthening of state activities and
legislative activities, provisions could be incorporated which would
allow the vocational instructor in the field to attend AVA national

conventions, which would add to the professional development of

vocational instructors,
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The last dependent variable investigated using Multiple
Regression Analysis was number of state activities attended annually
relevant to the cight components. The overall F-ratio for the full
model was 2.3418 which was significant at the .05 level. The
restricted model displayed an F-ratio of 15.386 which was significant
at the .05 level. The restricted model showed the following
variables contributed the most significant information concerning
number of state activities attended annually: (1) intradisciplinary
affiliations (lItem 7--which stated vocational educators should belong
to more than one professional organization).; and (2) collective
bargaining (ltem 11--which stated the AVA should provide legal advice
for local organizations involved in collective bargaining for
vocational educators).

Conclusions concerning the relationship between number of state

activities attended annually and the 21 independent variables were:

1. The full model accounted for approximately 6
percent of the total variance while the restricted
model identified two independent variables which
accounted for approximately 6 percent of the
explainable variance. Interpretation associated
with this question should be viewed with circum-
spection because of the limited predictive
information.

2. Number of state activities attended annually is
uniquely and positively related to intradisciplinary
affiliations (ltem 7).

3. Number ol state activities oattended annually is

uniquely and negatively related to collective
bargaining (ltem 11).
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¢ A ovouatlonal educators bes aclivaly Involved In state
vocullonal actlvitles they tend to broaden thelr educatlonal
horizons and desire Lo assoclate with other educational disciplines.
This also could be considered to be a positive step in professional
growth and development which once again would rcduce the need to
scek financial sccurity through the process of collective bargaining.
ﬁencc, vocational education activities which are professionally
oricnted could strengthen the profession, and create a more positive
role concept. This, in turn, could lead to vocational =ducators
challenging the other educational disciplines with philusophical

direction and integration.

Question 9

Assumptions derived from the analysis of variance, which
determined significant mean differences among the eight components
within the different types of educational structures revealed threce
concepts which were significantly different at the .05 aipha level.
That is, the category others (X=4.0) and comprehensive high schools
(X=3.8) revealed a more positive attitude regarding state legislation
as opposed to private trade schools (X=2.3). Therefore, role conflict
could exist between individuals who are employed in these types of
educational institutions regarding the involvement of the AVA in
state legislation.

The next concept which differentiated among Institutions was
Intradisciplinary afflliations. Senior colleges or unlversitics
(X=4.1), state or regional departments of cducation (X=3.9) and .

comprehensivb high schools (X=3.5) displayed a more positive attitude
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rcg;rding the concept of Intradi: Ipllinary affiliations as opposed
ﬁo arca vocational schools (i=3.l) supporting the theory that
Burcaucratic structure or type of institution are related to an
individual's professional orientation. Hence, role conflict could
exist between these types of institutions regarding intradisciplinary
affiliations +hat is, senior colleges or universities and state or
regional departments of education have more of an opportunity for
integrated exposure at various educational ievels than the area
vocational schools,

Comprehensive high schools (X=3.3) differentiate or were more
positive regarding the concept of certification as opposed to state
or regional departments of education (X=2.9). However, it should be '
noted that state or:régional departments of education were not as
negative concerning this concept as private trade schools (i=l.3).
Conflict or incongruencies regarding certification and the specified
educational structures could imply serious philosophical differences.
That is, the means by which teacher certification is acquired differs
for vocational andvacademic instructors employed in public schools.
Therefore, increased role conflict could be expected when certification

procedures are considerably inconsistent for both groups.

Question 10

The Mational Educatlon Association Is the Targest union type
educational organization represented in this study. The majority of
those who are members of the NEA work in cither comprehensive high

schools (51 percent) or area vocational schools (26 percent). The -
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mn]ﬁrlly of the sample who are me hers ol the Amer lean Federst Lon

of Teachers work in comprehensive high schools (32 percent), arca
vocational schools (36 percent) or the category "others" (20 percent).
The majority of those in the sample who belong to the category of
other union type organizations work. in either comprehensive high
schools (33 percent) ér area vocational schools (36 percent). There-
fore, union type organizations in this study was most st}ongly
associated with comprehensive high schools and area vocational schools

which céuld imply a dualistic type of professional need existing

within these institutions.

Question 11

The rank order statements revealed the following results:

1. Providing background information to congressmen and
senators received the highest ranking (49 percent)
regarding ways the AVA should become involved in
federal legislation.

2. Professional liability received the highest ranking
(42 percent) regarding the offering of "fringe
benefits' by the AVA.

3. Publication of the AV Journal four times a year
received the highest ranking (40 percent) regarding
the frequency of distribution. It should be noted
that nine times a year was ranked as number one by
27 percent and 12 times a year received a number one
ranking by another 27 percent of the sample. Therefore,
while 40 percent desired publication of the AV Journal
four times a year, 54 percent believed it should _be
published either nine or 12 times a year.

h, To develop an awareness of current vocational teacher
education practice as a potential purpose of the AVA
received the highest ranking (32 percent) by the
sampled members,

The rank order statements hopefully indicated what the typical

vocational educator belonging to the AVA viewed as most important as

categorized and presented in the questionnaire.
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T Perhaps the most overarchh Finding of thls study was the

lmplication that vocational educators who were exposed Lo prolessional
Lypes of stimuli scemed to possess a nontraditional approach Lo Lhe
issues concerning the AVA. In general, the membership in the sample
seemed to be in agreement with many of the activities that have
fesulted from the goals and objectives of the AVA. However, to
vurther reduce conflict and unite vocational educators along with
other educators who support this discipline can only add to the
advancement of the profession which should be encouraged. Change
provides stimulation for the search and discovery of knowledge which

in itself is a requirement for professionalism.
Recommendations

The findings and conclusions of this study can provide a rationale
for the American Vocational Association to act or move in a positive
direction regarding goal priorities. To act upon this study does not
necessarily mean to incorporate the suggested recommendations. However,
it should provide the motivation for developing a plan of action for
coping with the attitudes of the membership regarding the direction
of the AVA. Tradition and accomplishment has been a' stimulating force
for the AVA and its membership but the future growth of this organiz-
ation is also of extreme importance. Growth and unity are essential
components for projecting success within the American Vocational

Association. Change can provide the needed direction while using

tradition as a basis for the advancement of this organization,
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. f )
Therelare,

(e

the Tollowlng rocomm vdations tavenled Ftom the collecklon

and analysis of the data could provide this necessary dircection,

For Further Rescarch

1.

The AVA as an organization should attempt to develop

a research unit within the structure of this organlzatlon
which would coordinate and definc.priorities for

research activities with colleges and universities
involved in vocational education.

More effective and efficient comnunication nceds to
be established in utilizing the resources of those
institutions of higher learning which are challenged
with the theoretical problems of vocational education.

A process for accomplishing this suggestion needs to be
investigated by the AVA.

Research should be conducted within the various states

and coordinated by the AVA in order to determine the

more immediate professional needs of vocational educators
and to provide direction for state vocational organizations.

Through research efforts the AVA should examine the
effects of educational structure upon the philosophical
and professional development of vocational educators.

For Change

Since collective bargaining does not contribute strongly
to professional needs of the membership, it is suggested
that the AVA continue its present policy of non-
involvement concerning this issue.

Vocational educators appear to seck union type organizations
for their financial needs. Therefore, the AVA should
attempt to establish communication and feedback system

with such organizations for the purpose of maintaining

an up-to-date awareness of the pragmatic problems

encountered by vocational educators concerning financial
neceds.

The AVA as an extenslon of their communication process,
should investigate ways Lo transmit information Lo all
vocational educators (members and non-members). This
could be accomplished through a. periodic publication of
a newsletter which would alert all vocational educators
to the goals and activities of the AVA.
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he CThe soltcliatlon of wevharshlp Lrom nonw-voont lonal

cducators appears Lo contrlbule to Lhe prolessional

needs of the membership. The AVA might consider the
inclusion of those educators who desire knowledge of
this discipline through membership in a professional
organization such as the AVA. ’

5. The neced for the AVA to become involved in special
interest groups and legislation at the state level
scemed to contribute negatively to annual salary.

] This may have resulted from membership in union type
organizations. Hence, if state vocational organizations
could be strengthened and become more actively involved
with vocational problems, it could minimize the need
for vocational aducators to seck union type organizations.
The strengthening of state vocational organizations

could be a major priority of the AVA during this next
decade.

6. The AVA might consider changing the date of the national
convention to coordinate more effectively with vocational
" instructor's work schedules. Also, the AVA should
investigate ways release time could be acquired for the
instructor in the field. This could provide the
necessary direction needed by vocational administrators
for accomplishing this objective.

7. The AVA as an organization might emphasize, as a possible
goal, the investigation of philosophical concepts as they
relate to bureaucratic settings. That is, those
educational structures less integrated with other educa-
tional disciplines appear to be more negative toward
intradisciplinary affiliation. Also, private trade
schools seemed to have unique attitudes which have not
been recognized by the AVA, as indicated by their negative
attitude toward state legislation and certification.
Hence, prevailing philosophical concepts in vocational
education is an issue the AVA should recognize and
investigate.

R

8. The unification of all vocational educators and the
identification of common problems in the field could
also be a major consideration of the AVA during this
next decade. Vocational educalors in Lhis study seemed
Lo assoctate more positive prolessional actlon wlth both
Intra and Inter disclpllnary afflllatlons. A basie step
for providing both unification and integration could be
the investigation for the need of divisional grouping
within the AVA.
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THE PENNSYLVANIA STATE UNIVERSITY
bepartment of Veoational ducation
'* 247 Chambers Building
University Park, Pennsylvania 16802

January, 1975

Dear Colleague:
A PENNY FOR YOUR THOUGHTSIIi!I!!

Certainly your thoughts and expertise as a vocational educator are
worth much more and are of yital importance in the study about to
be initiated.

The Purpose of the investigation is to study the role perceptions
of vocational educators as they relate to the present goals and
objectives of the American Vocational Association. The study is
being conducted by the Department of Vocational Education, The
Pennsylvania State University.

Vocational Education has experienced many changes during the past,
and future predictions appear to support this continued trend.

The AVA is the largest professional organization t'at services
vocational educators, therefore, it becomes extreme.y important to
obtain a spectrum of members' beliefs regarding changes, if any,
that they believe should occur within the AVA.

Your contribution, through completion of the enclosed questionnaire,
is most important to the ultimate success of this inquiry. Your
identification is carefully coded so as to provide complete con-
fidentiality. A preaddressed postage paid envelope is enclosed for
convenient return of your completed questionnaire.

Thank you in advance for your most valued assistance. Best wishes.

Sincerely,

Angelo C., Gilli, Sr,
Professor and Chairman
Graduate Studies and Rescarch

ACG/gc

Enclosure
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THL PEHNSYLVANT STATE UNIVERSITY
Department of Vo ational Education
247 Chambers Building
University Park, Pennsylvania 16802

January, 1975

Dear Colleague:

Certainly your thoughts and expertise as a vocational educator are

worth much more and are of vital importance in the study about to
be initiated.

The Purpose of the investigation is to study the role perceptions
of vocational educators as they relate to the present goals and
objectives of the American Vocational Association. The study is
being conducted by the Department of Vocational Education, The
Pennsylvania State University.

Vocational Education has experienced many changes during the past,
and future predictions appear to support this continued trend.

The AVA is the largest professional organization that services
vocational educators, therefore, it becomes extremely important to
obtain a spectrum of members' beliefs regarding changes, if any,
that they believe should occur within the AVA.

Your contribution, through completion of the enclosed questionnaire,
is most important to the ultimate success of this inquiry. Your
identification is carefully coded so as to provide complete con-
fidentiality. A precaddressed postage paid envelope is enclosed for
convenient return of your completed questionnaire.

Thank you in advance for your most valued assistance. Best wishes.

Sincerely,

Angelo C. Gilli, Sr.
Professor and Chalrman
Graduate Studles and Rescarch

ACG/gc

Enclosure
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THL PEMNSYLVANTS STATE UNIVERSTIY
Departmwent of Vo ational Educatlon
247 chambers Building
University Park, Pennsylvania 16802

January 17, 1975

‘Dear Colleague:

A few weeks ago a questionnaire was sent out inviting you to partici-
page in a study regarding the professional direction of the American
Vocational Association.

We know filling out a questionraire can be a laborious task and

frequently one questions whether the results will have anv practical
value.

Well, just relax. . .congruencies and incongruencies will be reported
in research form to the American Vocational Association. To date,
the American Vocational Association has been most helpful in their

contribution to this investigation. They have done their part, we
know you will do your part.

in case you have misplaced the previous questionnairc, one has been
enclosed. We hope you can take a 15 minute coffze break and give us
the very valuable data you possess--your opinion.

Once again, this information will be completely confidential. A
preaddressed postage paid envelope is enclosed for convenient return
of your completed questionnaire.

Thank you for your assistance. Best wishes.

Sincerely,

Angelo C. Gilli, Sr.
Professor and Chairman
Graduate Studies and Rescarch

ACG/yc

Enclosure
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T PEHHSYLVANI STATE UNIVIRSTFY
Bepartuent ol Voratlonal Lducatlon
247 Chambers Building
University Park, Pennsylvania 16802

January 28, 1975

Dcar Fellow AVA Member:

During the past month, you were contacted several times relative
to a study of the role perceptions of vocational ecducation as
they relate to the present goals and objectives of the American
Vocational Association. About 40 percent of the total sample
has responded so far and we are anxious to receive replies from
the others before beginning our analysis of the returns.

Your participation is most important and we hope you will help
us. Will you take the few minutes required, complete the enclosed
questionnaire, and return it to us in the preaddressed postage

paid envelope. As promised earlier, a summary of the results will
be sent to you.

Thank you in advance for your assistance.

Sincerely,

Angelo C. Gilli, Sr.
Professor and Chairman
Graduate Studies and Research

ACG/gc

Enclosure
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The Pennsylvania State University : Identifier

Listed below is a series of items concerning demographic

information that will be utilized in this study in addition to the
attached questionnaire. Please complete cach item by filling in
the blanks or by placing an appropriate check mark.

Date of birth year.

Plecase check the highest level of education completed:

No degree

Associate

Baccalaureate :
Masters

Doctorate

1]

Indicate the number of professional organizations in which current
membership is held.

Indicate the number of years employed in vocational education.

Please make an appropriate check mark to indicate current member-
ship in the following union type organizations that is most
beneficial. (Check one only.)

American Association of University Professors
American Federation of Teachers

National Education Association

Other union organizations

Does not apply

1]

Indicate the total number of years of trade experience prior to
entering the field of education.

Please state annual salary (prior to deductions).

Please make an appropriate check mark to indicate the nature of
present. employment.

a. state or regional department of education
b. comprehensive high school

c. area vocational school

d. communily junior college

c. senior college or university

f. proprictary school

g. private trade school

h. others

T

Have attended an AVA national convention since 1970. yes
no

Please state the approximate number of state vocational activities
that you attend annually.
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The PFennsy lvania State Unlversis Fdentllter

Lioted below is a serfes ot items concerning demographic
information that will be utilized in this study in addition to the
attached questionnaire. Please complete cach item by Filling in
the blanks or by placing an appropriate check mark.

1. Date of birth year.

2. Please check the highest level of education completed:

No degree
Associate
Baccalaureate
Masters
Doctorate

1

3. Indicate the number of professional organizations in which current
membership is held.

4. indicate the number of years employed in vocational education.

5. Plcase make an apprOpiégte check mark to indicate current member-
ship in the following @inion type organizations that is most
beneficial. (Check one only.)

American Association of University Professors
American Federation of Teachers

Mational Education Association

Other union organizations

Does not apply

1]

6. Indicate the total number of years of trade experience prior to
entering the field of education.

7. Please state annual salary (prior to deductions).

8. Plcase make an appropriate check mark to indicate the nature of
present employment.

a. state or regional department of education
b. comprehensive high school

c. area vocational school

d. community junior college

e. scnior college or university

f. proprietary school

y. private trade school

h. others

T

9. llave attended an AVA national convention since 1970, yes
no - .

10. Please state the approximate number of state vocational activities
that you attend annually.
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fdentitler

Survey Questionnaire

Please indicate your choice for each statement below:

1. A program describing the interpretation and evaluation of cnacted
vocational legislation should be presented cach year at the
national convention.

a.
b
c.
d.
e.

]

complctely agree
strongly agree

agree

agree with reservation
disagree

2. The AVA should support national work stoppage action which involves
vocational educators.

a.
b.
c.
d.

e.

(1]

completely agree
strongly agree

agree

agree with reservation
disagree

3. The AVA should encourage collective bargaining.

1]

completely agrec
strongly agree

agree

agree with reservation
disagree

b, The AVA should assist vocational leaders in their attempts to
influence 'STATE legislation for vocational education.

a.
b.
c.
d.
e.

|11

completely agree
strongly agree

agree

agree with reservation
disagree

5. The.AVA should sponsor STATE seminars in specialized vocational

areas.

a.
b.
c.
d.

C.

T

completely agree
strongly agree

agree

agree with reservation
disagree

14
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O Typlcal AVA members have sultlelent opportunliy Lo provide
Input. Into Lthe organlzatlon.

a. completely agree

b, strongly agree

c. agree

d. agrece with reservation
e. disagree

|

i

7. Vocational educators should belong to more than one professional
organization,

a. completely agree

b. strongly agree

c. agree

d. agrec with reservation
e. disagree

1]

8. The AVA should not become involved with issues of program
accreditation with regard to vocational institutions.

a. completely agree

b. strongly agree

c. agree

d. agree with reservation
e. disagree i

]

9. Secveral potential purposes of the AVA are listed below. Please
rank them in order of their importance to the profession.

first a. to develop an awareness of current vocational
teacher education practices.

second b. to provide staff within the AVA to conduct
research vital to vocational education.

third c. to provide staff within the AVA for design of
vocational curricula.

fourth d. to provide staff assistance within the AVA
for the establishment of district vocational
associations,

fifth e. to serve as a national clearinghouse for the
dissemination of STATE vocational legislation.

n

10.  Several "fringe benefits' that could be sponsored by the AVA
are listed below. Rank a, b, ¢, and d in their order of

importance. 1Ff "does not apply" is selected, check that blank
and ignore ranking.

first a. professional llabilitly
. second b. dental liability plans
third c. salary prolection plans

fourth d. credit unions
does not apply
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12,

Ihee AVA shou ld provide legc! advliee For local organlzattonsy
Tovalved o collective baryslnlng For voeational cducatursy,

a. completely agree

b. strongly agrec

. Aree

d. agree with reservation
e. disagree

S o r——

|

|

|

The origin and development of the Vocational Education Amendwents
of 1968 was greatly influenced by AVA cfforts.

a. completely agree

b. strongly agree

C. agree

d. agree with reservation
e. disagree

Provisions should be made to permit members to affiliate wilh
more than one division such as agriculture, home econonics,
and industrial, within the AVA.

a. completely agree

b. strongly agree

c. agree

d. agree with reservation
c. disagree

The AVA should be a national organization without affilijation
with state vocational organizations.

a. completely agree

b. strongly agree

c. agree

d. agree with reservation
e. disagree

Divisional grouping such as agriculture, home cconomics, trade
and industrial, within the AVA is desirablc becausc it emphasizes
the attainment of divisional goals as a priority factor.

a. completely agree

b. strongly agree

c. agree

d. agree with reservation
e. disagree

]

The AVA should encourage states to investigale alternative
methods ol teacher and administrative certification.

a. completely agree
b. strongly agree
c. agree .o
d. agree with reservation
c. disagree

[

146




132
[4
* .f . .
7. Orgimizations such as the ' Lional Lducation Avnoctatton,
American Federation of Teachers, and American Associnlion
of University Professors, reduce the need for an organization
such as the AVA.
a. completely agree
b. strongly agree )

C. agree
d. agreec with reservation
e. disagree

|1

18. Several ways the AVA could become involved in federal legis-

lation are listed below. Please rank them in their order of
importance to the profession.

first a. to provide background information to congress=
men and senators.

seccond b. to provide AVA central office assistance to
legislators for the drafting of bills.

third c. to solicit support from unions for pending
vocational legislation.

fourth d. to establish a mechanism for assessing in the-
impact of specific legislation.

fifth e. to provide members with information of
pending-approved legislation.

19.  The AVA should sponsor state and regional workshops concerning
special issues in vocational education.

a. completely agree

b. strongly agree

c. agrenr

d. agreec with reservation
e. disagree

1]

20. The origin and development of the Vocational Education Act of
1963 was greatly influenced by AVA efforts.

a. completely agree

b. strongly agree

c. agree

d. agree with reservation
e. disagree

1]

21. The AVA should develop and distribute a newsletter to all

vocational educators (including vocational educators who are
non-members of AVA),

a. completely agree

b. strongly agree

c. aqree

d. agree with reservation

e. disagree .

T
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27 The AVA prenently 1s a teac er orlant e proleaalopal

ot Loy,

a. completely agree

b. strongly agree

Co d4ree

d. agree with reservation
e. disagree

|

i

|

23, The AVA- should solicit membership from non=vocational educators.

a. completely agree

bh. strongly agree

c. agree

d. agree with reservation
¢. disagree

|

o —————

i

2k, The AVA should ansist special vocational Interest groups in
attempts Lo provide input into State Plans for vocational
cducation. . -

a. completely agrec

b. strongly agree

c. agrece

d. agree with reservation
c. disagree

|11

25. Please sclect the number of times per year the AV Journal
should be published.

12 times

9 times

b times )

2 times ’
1 time

1]
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Identification of Issues and Data Coding

1. Policy Components. This concept was expressed in Lhe following
items on the questionnaire,

A.

Several potential purposes of the AVA are listed below.
Please rank them in order of their importance to the
profession (Item 9).

(1) To develop an awareness of current vocational
teacher education practices.

(2) To provide staff within the AVA to conduct
research vital to vocational education.

(3) To provide staff within the AVA for design of
vocational curricula.

(4) To provide staff assistance within the AVA for
the establishment of district vocational
associaitions.

(5) To serve as a national clearinghouse for the
dissemination -of STATE vocational legislation.

Several "fringe benefits'" that could be sponsored by the
AVA are listed below: a, b, ¢, and d in their order of
importance. If "does not apply" is selected, check blank
and ignore ranking (ltem 10).

a. professional liability
b. dental liability plans
c. salary protection plans
d. credit unions

does not apply

Provisions should be made to permit members to affiliate with
more than one division such as agriculture, home cconomics,
trade and industrial, within the AVA (ltem 13, likert-type
response) .

The AVA should be a national organization without affiliation
with state vocational organizations (ltem 14, likert-type
response).

Divisional grouping such as agriculture, home economics,
trade and industrial, within the AVA is desirable because
it emphasizes the attainment of divisional goals as a
priority factor (ltem 15, likert-type response).

The AVA should sponsor state and reqional workshops concerning
special issues in vocational education (Item 22, likert-type
response).




[dentilication ol "wuues and Data Coding

1. Policy Components. This concept was expressed in the following
items on the questionnaire.

A,

Several potential purposes of the AVA are listed below.
Please rank them in order of their importance to the
profession (ltem 9).

(1) To develop an awareness of current vocational
tecacher education practices.

(2) To provide staff within the AVA Lo conduct
rescarch vital to vocational cducation.

(3) To provide staff within the AVA for design of
vocational curricula.

(h) To provide staff assistance within Lhe AVA for
the establishment of district vocational
associations.

(5) To serve as a national clearinghouse for the
dissemination of STATE vocational legislation.

Several "fringe benefits' that could be sponsored by the
AVA are listed below: a, b, ¢, and d in their order of
importance. If "does not apply" is sclected, check blank

and ignore ranking (ltem 10).

a. professional liability
b. dental liability plans
c. salary protection plans
d. credit unions

docs not apply

Provisions should be made to permit members to affiliate with
more than one division such as agriculture, home cconomics,
trade and industrial, within the AVA (ltem 13, likert-type
response) .

The AVA should be a national organization without affiliation
with state vocational organizations (ltem 14, likert-type
response) .

Divisional grouping such as agricul*ure, home cconomics,
trade and industrial, within the AVA is desirable because
it emphasizes the attainment of divisional goals as a
priority factor (ltem 15, likert-type response).

[he AVA should sponsor atate and reqglonal workshops concerning
special Tosues in vocational education (Ttem 22, 1Haert=Lype
response) .

131




4

? G The AVA presently 1s a toacher orlented profess lonal
association (ltem 22, lilert-type response).

H. The AVA should assist special vocational interest
groups in attempts to provide input into State Plans

for vocational education (ltem 24, likert-type
response). .

Coding for this variable on the card lay-out was: Item 9,

columns 40-44; ltem 10, columns hS-ﬁ9; Item 13, column 52; Itemn 14,

column 53; ltem 15, column 5h4; ltem 19, column 62; Item 22,

column 65; ltem 24, column 67.

2.

Fe 'eral Legislation. The following statements on the questionnaire

re,.resent this concept.

A. A program describing the interpretation and
evaluation of enacted vocational legislation should
be prescnted cach year at the national convention
(ltem 1, likert-type response).

B. The origin and development of the Vocational Education
Amcndments of 1968 was greatly influenced by AVA
efforts (ltem 12, likert-type response).

C. Several ways the AVA could become involved in federal
legislation are listed below. Please rank them in
order of importance to the profession:

(1) To provide background information to congressinen
and senators.

(2) To provide AVA central office assistance to
legislators for the drafting of bills.

(3) To solicit support From unions for pending
vocational legislation.

(4) To establish a mechanism for assessing the impact
of specific legislation.

(5) To provide members with information of pending
approved legislation.

Coding for these items on the card lay-out were: Item 1,

column 323 lTtem 12, column 51; Item 18, columns §57-61; liem 20,

columy 63,
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Joy Commmicat lon MIth Menbers,  The Fallowlng statement s
represent extractec¢ information concerning this concept.

A. The AVA should sponsor SIATE Seminars in specialized
vocational arcas (ltem 5, likert-type response).

B. Typical AVA members have sufficient opportunity to

provide input into the organization (ltem 6, likert-
type response). :

C. The AVA should develop and distribute a newsletter to
all vocational educators (including vocational
educators who are non-members of AVA). This is
ltem 21, likert-type response).

D. Please select the number of times per year the AV
Journal should be published. '

12 times
9 times
i times
2 times
1 time

1

Coding for each statement was: ltem 5, column 36; Item 6,
column 37; ltem 21, column 64; Item 25, column 67.

4., Collective Bargaining. The following statements represent the
above concept.

A. The AVA should support national work stoppage action
which involves vocational educators (ltem 2, likert-type
response).

B. The AVA should encourage collective bargaining (ltem 3,
likert-type response).

C. The AVA should provide legal advice for local organizations
involved in collective bargaining for vocational educators
(Item 11, likert-type response).

Coding for these items were: Item 2, column 33; ltem 3;

column 34; Item 11, column 50.

5. [Intradisciplinary Fields. The following statcments represent
this concept.

A. Vocational educators should belong to more than one
professional organization (ltem 7, likert-type
response).

B. Organizations such as the National Education Association,
American Federation of Teachers, and American
Association of University Professors, reduce the need
for an organization such as the AVA (ltem 17, likert-
type response).
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Co Ihe AVA should sollelt » abership From non-vocatlonal
educators (ltem 23, Tlkart-Lype response).

‘Coding for these items were: ltem 7, column 38; ltem 17,

column 56; ltem 23, column 66.

6. State Legislation. This concept was reflected in the following
statement. ’
A. The AVA should assist vocational leaders in their
attempts to influence STATE legislation for
vocational education (ltem 4, likert-type responsc).
7. Accreditation. The following statement tested this concept:
A.  The AVA should not become involved with issucs of
program accreditation with regard Lo vocalional
institutions (ltem 8, likert-type response).
8. Certification. This concept was reflected by the following
statement:
A. The AVA should encourage states to investigate alter-
native methods of teacher and administrative certification
(Item 16, likert-type response).
This item was coded in column 55.
The following demographic data was identified in the following
form:

1. Highest level of education achiecved by a vocational
cducator was number one on the data information
sheet and was coded in column 11.

2. Type of educational structure in which a vocational
educator is employed was number 8 on the data
information sheet and was coded in column 28.

3. Annual salary of a vocational cducator was number 7
on the data information sheet and was coded in
column 23 and 24.

. tumber of professional organizations in which
vocational cducators currently hold membership was
number 3 oon Lhe data Informallon sheet and vas caded
in columns 12 and 13,

He o thber of years employed fo vacational odueal jon
which was identified as number 4 on the data
information sheet and was coded in columns 14 and 165,
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Chronological age of 11 members which wae number
one o the dato Inlormet ton sheet and was coded In
columns 9 and 10.

Hembership in union type organizations was number
o on Lhe data information sheet and was coded In

colums 16, 17, 18, 19 and 20.

Noneducational work experience before entering the
educational field was number 6 on the data

information shect and was coded in columns 21 and
22,

Attendance at the American Vocational Association
National Convention since 1970 was number 9 on the
data information sheet and coded in column 29.

Humber of state activities attended annually was

number 10 on the data inlormation sheet and was
coded in columns 30 and 31.
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VITA

Name: (Mrs.) Nancy Green Gilgannon
Date of Birth: January 2, 1936
Marital Status: Married

Husband: Robert E. Gilgannon
Children: Randy Gilgannon

Educational Experience: Bloomsburg State College, B.S. in
Elementary and Special Education, 1957; Marywood Colleye, M.S.
in Counseling and Guidance, 1962; The Pennsylvania State
University, D.Ed., Vocational Education with a minor in Speech,

1975.

Professional Work Experience: Taught Special "Education and
Elementary Grades one, two, four, five and six. Counselled in
junior high school, senior high school and the vocational school.
Initiated a guidance program in the senior high school in. addition
to the vocational guidance program in the Hazleton Area School
District. Taught graduate guidance courses for The Pennsylvania
State University and counselled for The Pennsylvania State
University. Maintained the position of Career Development Director
in the Hazleton Area School District. The Career Development
Program devcloped, researarched and initiated career concepts at
both a local and national level.

Publications: ''"Media Meets Industry for Career Information
Program,' School Shop, September, 1973, p. 66; Writings of
Graduate Students: Edited by George Brandon, Occupational
Information Via TV? Some Strong Possibilities, 1975. In addition
all materials developed in the Career Development Program have
been listed in ERIC.

Professional Organizations: American Vocational Association,
Pennsylvania Vocational Association, American Personnel and
Guidance Association, National Vocational Guidance Association,
Pennsylvania Guidance Association.

Honor Socicty: Phi Kappa Phi




